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Statement of the Problem--- This analytical study of ten subjects
with persistent problems of adjustment proposes to determine the bases of
the central behaviorial difficulties manifested by the ten subjects through
a psychological analysis of the test dataj interview data; data from
teachers; and data from school records.
Bationale.-- The adolescent of today must adjust in a confusing,
unstable world. The school can no longer place the responsibility of
adjustment solely on the pupil. Education must be concerned with the
development of personality and with problems of individual adjustment.
Since the individual's ability to adjust depends, in part, upon his person
ality organization the writer will consider some theories concerning the
formulation and function of the personality.
In their survey of the literature in the field of personality, Allport
1
and Vernon have distinguished five types of definitions of personality.
1. Omnibus definitions consider personality as a mere
summation of parts or units of some sort.
2. Integrative definitions of personality stress the horo-
zontal organization of the factors which make up
personality.
3. Hierarchical definitions of personality emphasize the
organization of personality but stress the vertical
rather than the horizontal organization.
1
G. 1. Allport and P. E. Vernon, "The Field of Personality," Psycho
logical Bulletin 27, 677-83? as cited in J. McV. Hunt, (ed.), Personality
and the Behavior Disordersf Vol. 1 (New York, 1945), U»
4.. Definitions of personality which emphasize adjustment.
5. Definitions of personality in terms of distinctiveness
and uniqueness.
The fourth type of definition, which emphasizes adjustment is usually
given by the behavorists. Matson, a leader in this school of psychology,
suggests that personality be considered as the total assets and total
liabilities of an individual on the reaction side. The type of definitions
of personality in terms of distinctiveness and uniqueness is given to
lessen the confusion created when personality and culture are treated as
synonymons. (This type is put forth by those belonging to the organismie
school of psychology). An example of this type of definition is as
follows: If all the members of any one society acted alike, thought alike
and felt alike, personality would not exist.
Generally, one of the first three types of definitions mentioned above
is accepted by the psychoanalysts. The integrative type of definition,
sometimes called the substance definition, is the more widely accepted*
These definitions have been written by psychologists who
have been willing to conceptualize inner psychological states,
processes, and structures and relationships among them in order .
to make the observed behavior of the individual more meaningful.
Examples of this type of definition areI l) Personality is the entire
mental organization of a human being at any stage of his development it
embraces every phase of human character: intellect, temperament, skill,
morality and every attitude that has been built up in the course of one's
life. 2) Personality is the sum total of the biological innate
J. McV. Hunt, (ed.), Personality and the Behavior Disorders (New
York, 1945), p. U, Vol. I.
dispositions, impulses, tendencies, appetites, and instincts of the indi
vidual, and the dispositions and tendencies acquired by experience.
1
Sigmund Freud, the "father" of psychoanalytic psychology, first con
tributed to the study of the integrative functions of the personality by
distinguishing between the pleasure principle and the reality principle.
According to the pleasure principle one seeks immediate
pleasure and avoids immediate pain. The reality principle demands
that one renounce immediate pleasure and even endure pain for
the sake of an assured future pleasure.
2
In a series of papers published in 1922-23, Freud analyzed the per
sonality into three parts; the Ego, the Super-lgo and the Id. The Id is
depicted as a reservoir of drives; the Super-lgo is the conscience, built
up by identification with one or both parents; the Ego is the integrating
mechanism of the personality. The function of the Ego is to harmonize the
impulses of the Id with the demands of the Super-lgo and with the outside
world. The Ego is the personality1s contact with the outside world.
In accepting one of the integrating definitions of personality and in
accepting Freud's concept of the structure of the personality, some psycho
logists create the problem of searching for the sources or roots of the
personality. How are the Ego, the Super-Sgo and the Id formed?
In answer to this question, one must first accept the laws of heredity
as given by Mendel and his followers. It appears that certain characters
are passed from parent to offspring by the genes in the chromesomes. The
1
Sigmund Freud, Beyond the Pleasure Principle (London, 1922). The
Epo and the Id (London, 1923) as cited by Thomas M. French, The Integra
tion of Behavior. Vol. I (Chicago, 1952), p. 6.
2
Ibid.
biological make-up of the individual is a source of the factors that make
1
up the personality. Kluckhohn and Murray define personality as the
entire sequence of organized governmental processes from birth until
death. Biological inheritance, provides the stuff from which personality
is fashioned, as manifested in the physique at a given time point, deter
mines trends and set limits within which variation is contained.
Considering the biological roots of personality - innate endowments,
abilities and temperaments are listed as traits that may be inherited.
From our knowledge of heredity today, it is expected that each individual
is uniquely endowed. Although both the ova and the sperm call have
twenty-four chromosomes, the new individual has forty-eight, half received
from each gern cell. Just which twenty-four from each parent split, are
used from the female and which are used from the male on each occasion
depends upon a number of complex factors. Therefore, there is very little
chance that two children of the same parents will be alike since the
mechanism of heredity allows a reshuffling of genes during each conception.
Very seldom is a trait determined by a single germ. Age and sex differ
ences are also biological variations of importance in personality.
"The mechanisms of heredity thus seem designed to produce unique indi
viduals. Each person has his own profile of variations, some small and
2
some great from the general average.11 Being particularly interested now
in the roots of personality and the relationship between the personality
Clyde Kluckhohn and Henry A. Murray, (ed.), Personality in Mature.
Society and Culture (New York, 1953), p. 57.
2
Robert ¥. Wnite, Lives in Progress (New York, 1952), p. 211.
and behavior of individuals, one would need to not only know the nature
and extent of these variations but whether or not they are important
enough to influence the development and to what extent they limit the
impact and the influence of the environment. The gap between innate traits
and the adult personality is bridged by learning. This learning is deter
mined by the psycho-dynamic processes and the social forces. Thus in
psycho-dynamic processes, social forces, innate traits, temperament and
native abilities are found the roots of personality.
In temperamental traits, emotional experiences, glandular differences
and energy and control of motor responses are found bases for behavior.
Just what relationships exist are difficult to identify since so little
is known about the functioning of the endocrine glands and their effect
on basic traits. Certainly the relationship exists because it is easily
discerned in extreme cases of glandular disorder. Therefore we are safe
in assuming that the secrets of temperamental traits are concealed in the
biochemistry of the bodily tissues, although we, at the present time, are
unable to select the right physiological variables for an understanding
of temperament.
1
Sheldon and Kretschmer are leaders in the school of thought that
stresses a distinct relationship between body structure and temperament.
By systematic measurements the former has assumed that there are three
primary components of bodily constitution, endomorphy, mesomorphy and
ectomorphy and three primary components of temperament; viscerotonic,
Wendell W. Cruze, General Psychology for College Students (New
York, 1951), PP. 358-6^.
somatotonic and cerebrotonic. Sheldon and others found a high degree of
correlation between the endomorphic physique and the viscerotonic tempera
ment, between the mesomorphic physique and the somatotonic temperament and
between the ectomorphic physique and the cerebrotonic temperament.
Although high correlation suggests a close relationship between physical
type and personality temperament, one should not assume that body build
determines temperament or that temperament determines body build. It is
highly probable that both are determined to a great degree by the func
tioning of the endocrine glands and other internal organs of the body.
The challenging part of this theory lies in the
effective determinant of consistent individual differences
in such traits as assertiveness, self-confidence, sensi
tivity, attitudes toward people and even the preferred
philosophy of life.1
Intelligence has been more widely studied than all human abilities.
Intelligence was at first thought to be a unitary trait but the factor
definition of intelligence is now recognized and accepted. Now most widely
accepted instruments for measuring intelligence contain a number of sub-
tests and yield a profile of the various factors of intelligence. Although
the results on intelligence tests show a wide range in individual differ
ences, these differences are associated with other variables that enter
into the test situation. Environmental influence including cultural
influences, schooling, motivation and social status affect the indivi
dual's responses on a test. Nevertheless, there is evidence that indi
vidual differences in intelligence come from innate endowments. A
person's performance on intelligence tests changes very little even if
1
Robert W. White, ss» ££t.» p. 216.
the retest is given after a long lapse of time, or if another test is
given that correlates very highly with the first.
Investigations designed to increase the intelligence
ratings of children through special teaching or stimulating
environment do, in fact, show an increase, but it is never a
large one. Attempts to raise the attainments of mentally
retarded children suggest only that one is pushing against
inexorable upper limits of endowment.•*■
These and other factors show that intelligence is correlated very
highly with neurological conditions; with what neurological conditions -
scientists have yet to learn.
Personality is dynamic and complex and understanding it proves diffi
cult because each person has a multiplicity of experiences and learns
something from each of them. Learning is constantly taking place and
changing the individuals reaction patterns of behavior.
Beginning with the basic drives which enable the individual to main
tain homeostasis individual differences are manifested in the strength of
different drives. The concepts of drive and learning cannot be separated.
Since learning modifies innate drives and abilities, learning must occupy
a central place in our conception of the personality. Environmental
factors may serve to crush or enhance innate differentials.
Between the biological factors and the social factors that form the
personality we place the study of the individual and his motive. This is
dynamic psychology.
It touches the biology of drives and makes extensive
use of learning. Also it runs into the study of social
shaping forces, especially the family circle and the
human environment of childhood.''




One of the leading ideas of dynamic psychology is the understanding of
motives that cause behavior. Another important idea is the part played
by defense mechanisms. In order to understand the behavior of the indi
vidual it is always necessary to consider the striving that is involved,
the goals that are being sought, the dangers that are being avoided and
the motives that are at work - whether they be conscious or unconscious,
realistic or archaic, integrated or full of contradictions.
According to the psychoanalytic school of thought there are five
stages of psycho-sexual development through which an individual passes if
he develops naturally. They are oral, anal, phallic, genital and latent.
If the child becomes fixated at either stage this fixation may cause
maladjustment later.
The evidence as to the permanence of the effect of the fixation and
of the frustration is not now available.
These stages in the development of a healthy personality are some
times called crises. They are (l) Basic Trust versus Basic Mistrust;
(2) Autonomy versus Shame and Doubt; (3) Initiative versus Guilt; U)
Industry versus Inferiority; (5) Identify versus Self-diffusion. In each
stage there are potential dangers. In the first stage it is essential
that the basic patterns of trust and not of mistrust be established in
the infant. As the muscles mature experimentation begins to appear. Much
shaming during this crisis will cause the infant to overmanipulate him
self and he will develop a precocious conscience. During the third crisis
infantile sexual curosity is aroused; the child often over-restricts
himself. Conscience is established and danger may arise in overwhelming
feelings of guilt.
The danger during the crisis of Industry versus Inferiority lies in
the development of a sense of inferiority by the child. During the fifth
crisis the child must develop a sense of inner sameness or ego-identity.
This ego-identity which is well established by the time the individual
reaches puberty is the total self but it is more than just the sum of its
parts. It is the integrating mechanism - the ego.
The influence of the parents and the siblings on the development of
the personality is an important determinant. Although it is difficult
to separate this factor from the other factors and to tell just how much
is the effect. There is no doubt that the personalities of the parents
are an important force in forming the personality of the child. This
influence is manifested in the formation of the super-ego. If the demand
of the super-ego and the drives of the id are too strong for the ego to
cope with, the individual becomes maladjusted. Adjustment comes only
through a strong integrating system, the ego.
The ego not only ameliorates conflicts between the super-ego and the
id but gratifies some of the drives of the id through defense mechanisms.
The ego gains strength only through functions. This strength is necessary
in order to stabilize the self. With each real solution of a problem
that confronts the individual the ego is strengthened. The over-employment
of the defense mechanisms weakens the ego.
Some of the drives of the id that arise from needs, imagination and
emotions are repressed, others are gratified and enjoyed and the memory of
the satisfaction derived from the gratification cherished. One must not
think of the drives of the id as being evil only, because drives as love
and worship arise in the id as do all drives. It must be remembered that
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the super-ego dictates the gratification of some drives and the denial
of others. The super-ego is formed by the environment, the culture in
which the individuals develops. The super-ego develops by stages or
strata* The first stratum is composed of controlling agencies as fear of
God, fear of parents and fear of figures of the child's imagination. As
natural growth takes place within the individual these become unconscious
and are manifested in adult life only in dreams, insane delusions,
etcetera. The next stratum of the super-ego is formed by the interaction
among members of a peer group. The third stratum is formulated by know
ledge gained from sources as books. "The super-ego provides the necessary
link between the laws and customs of a society as a whole and the con-
1
forming behavior of its individual members." In each super-ego is found
the value system of a culture.
Freud believed that the mechanisms of adjustment as repression, pro-
fection, etcetera, operated to produce personalities in all cultures. He
does not say, however, that the personalities produced are comparable in
all cultures or that the mechanisms have the same relative importance in
all cultural environment. To determine the effect of environment on
personality each culture must be examined in terms of its structures and
values. Sociologists and anthropologists give the central place in the
formation of culture to the family unit. The behavior patterns in the
family unit, the attitudes which determine behavior and even the family
unit itself vary greatly from culture.to culture. The relationship
between the husband and wife varies from culture to culture but this
1
Clyde Kluckhohn and Henry H. Murray, (ed.), Personality in Nature.
Society and Culture (New York, 1953), P« 26.
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relationship as veil as the relationship of the parents to the siblings
is shaped by the mores of the culture. In cultures that foster the formu
lation of a flexible personality the uniformity of character is passed
on from generation to generation. The method of passage varies in different
cultures. It is hovever possible to show that culture is not irrevalent
to character and personality at various stages of the development of the
child. Culture determines to some extent the behavior patterns passed on
from generation to generation. The relationship here seems to be a
reciprocal one for behavior patterns are a part of the culture. Culture
is the molding force and personality the molded element in the culture-
personality relationship.
In our individual-centered American culture as in all cultures we
find that a number of aspects of the culture affect the formation of
personalities. Most prevalent in our country is social status - membership,
in groups and occupations. The stratification in American society is
largely based on wealth. Although it is possible for the individual to
move from one stratum to another, it is not easy. Mere acquisition of
wealth is not enough there are many abstract restrictions to the mobility
from class to class, falues and ideals vary from class to class.
Because of the stratification that exists there are a number of sub
cultures found in our country. The conditions under which a desirable
personality develops are not the same in each stratum of any given society.
The groups to which an individual belongs may be called primary and
secondary groups. The primary groups are those in which there is a face
to face relationship, for example, the family. In the family group and
in the groups of early childhood the individual receives direct training
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about living as a member of a particular society. He learns what is
expected of him; he learns ideas of moral conduct; he learns his place
in the group, and he also forms social attitudes and habits* In the group
made up of his playmates he is trained for interaction with his peers.
Emphasis in this group is placed on individual success and skill rather
than on good behavior as is done in the family group. The peer group is
a strong determinant in personality formation and in behavior throughout
life. The secondary groups are groups with common interests as political
parties. By the time the Individual chooses an occupation and prepares
himself for it the first strata of the personality have been formed; but
many times occupations attract persons with similar personality make-up.
One of the most difficult problems in understanding personality is
the different statuses which the individual may occupy. These roles are
not complex to the individual who knows the role of each status although
they may cause frustration if the individual is not satisfied with the
role. These status-roles create problems for the psychologists because
they are interested in the determinant of personality and in the rela
tionship of personality and behavior. It is conceded by students of
personality that while culture is not the only determinant of personality
it occupies a very important place in its formation.
As stated above some students of psychology believe that learning
occupies the central place in personality formation. Almost all of human
behavior is learned or modified by learning. ¥e learn from experience or
from interaction with others in the primary and secondary groups of which
we are a part.
It is necessary to consider the role of biological make-up, the
13
psycho-dynamic processes and the cultural forces in studying personality.
Personality is determined by the above three forces and the interaction of
the forces, it in turn determines behavior. Learning has been emphasized
as the center of personality, and behavior maladjustment may be thought
of as a blocking of the learning processes.
1
Kluckhohn and Murray list the determinants of personality as:
(1) Constitutionalj (2) Group membership; (3) Hole; and, U) Situational.
The word constitutional, as used, includes the hereditary factors and
those environmental factors that occur very early in life for example,
prenatal factors. The use of the word constitutional erases the old
concept of heredity versus environment as the most important factor in
personality formation.
Group determinants may arise from such groups as; the racial group to
which the individual belongs, a social group or a political group. The
most outstanding of the group memberships determinants is culture and the
sub-cultures that exists within a culture. Reaction patterns are deter
mined by culture as well as by motivational systems.
Eole determinants are defined as special cases of group determinants
because the individual must assume a certain role in each group to which
he belongs.
Situational factors, called by some psychologists immediate percipi-
tating factors, are the things that happen to an individual. This thing
may happen one time or a million times; it may change the personality
and modify behavior immediately or eventually.
1
Clyde Kluchhohn and Henry H. Murray, 2£. £it., p. 56.
u
In group determinants, in role determinants and situational determi
nants culture is the most important factor. It is unfortunate that we
sometimes imply a dualism by sometimes referring to culture and person
ality. There is no true dichotomy because it is agreed that culture is
one of the determinants of personality and personalities - along with
man other non-material part of the civilization as laws, form of
government, etcetera, in addition to the material part of mans civili
zation make up his culture.
A complete picture of the uniqueness of the personality maybe
obtained only by considering the interrelationship of the determinants.
Personality does not occur hurriedly but through a period of time.
Within the limits of the individual's biological inheritance the indi
vidual is prepared to meet the demands of the environment as is
structured by the environmental determinants of personality. Person
ality is composed of many patterns. Each personality is unique not only
because of the biological and cultural determinants but because of the
strivings, the desired goals, and the integration of the personality itself.
Personality is an organization of reaction - systems. These reactions-
systems serve to satisfy the needs of the individual. These needs or
drives arise in the id and may be biological or socially determined.
Personality is not only the behavior but also the motivations that under
lie each reaction pattern. This functional view of the personality is
important because the functioning of the personality-behavior may modify
the personality. The personality must continually function to reduce the
tension on itself caused by the impulses, wishes, drives, strivings, etc.
A most healthy personality is one in which there is little tension and
15
few drives are denied gratification; one in which there is little friction
between the id, the ego and the super-ego.
Personality is a continuity of forms and forces manifested through
behavior as long as the individual lives. The functions of the personality
1
are listed by Kluckhohn and Murray as: (1) to reduce need tensions,
(2) to express its feelings and valuations, (3) to design programs for
the attainment of goals, (4.) to reduce conflicts between needs, (5) to
exercise its processes, (6) to rid itself of certain persisting ten
sions by restricting the number and lowering the levels of goals to be
obtained, (7) to reduce conflicts between personal dispositions and social
sanctions and between antisocial impulses and the dictates of the super
ego, and (8) to regenerate energies through sleep.
Personality is natural growth and undergoes continual change. As
stated above fixation at any stage in the individuals psycho-dynamic
development, physical injury, or the impact of some seemingly insurmountable
force in the environment may stop learning and natural growth is hindered.
The environment continually acts on the individual and the individual
continually acts on the environment. The environment is constantly
changing and so is the personality. A healthy personality has a capacity
for steady growth within a relatively constant framework of activities
and relationships.
2
White lists these growth trends according to the direction of change.
The first trend listed is stabilizing of ego identity or of the self.
Clyde Kluckhohn and Henry A. Murray, 02. ci£»» p. 4-9.
2
Robert W. White, Lives in Progress (New York, 1952), p. 331.
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Self-esteem, one of the basic needs, is satisfied in direct proportion to
the stability of the ego which is obtained many times by the full reali
zation of capacities for development. We grow as we learn if learning
does not take place regression or fixation may take place. The second
growth trend listed is the freeing of personal relationship, which is
closely related to the first growth trend. If the ego identity is
stabilized there will be freedom in personal relations. The individual
with the stabilized ego will not depend upon another. This is one of the
strong arguments given in favor of permissive counseling. The third
growth trend is the deepening of interest. During adolescence the indivi
dual may have many interests but soon, whether he continues his education
or pursues a vocation, he must narrow his interests and concentrate on
one or two things. If an individual is deeply interested in his chosen
vocation, his chances for happiness are increased. The fourth growth
trend is adjustment. Healthy adjustment, mental health and emotional
maturity are synonymous terms which represent the ideal state of the
personality. It is well to remember that all adjustment is not healthy.
The only means of healthy adjustment is the direct solution of problems.
The too frequent use of dynamisms, psycho-somatic illness, and persistent
non-adjustive activities, as worry, are adjustments for the individual,
but are not considered healthy ones. It is believed that the most nearly
perfectly adjusted individual is the psychotic individual. This is
certainly not considered healthy adjustment by society. Adjustment is
relative*and it is a continuous process.
Most writers who are interested in the structure and function
of the personality agree that the three main sources of the per
sonality are the inherited qualities, the emotional factor and the
17
culture as modified by the interaction of these factors. The terms used
may be, and often are different as is the relative weight given each. The
social anthropologist agrees with the psychologist that the roots of
personality are found in inherited qualities, psycho-dynamic processes and
in the culture, but he believes that the culture is the most important
factor. The psychologist believes the psycho-dynamic processes to be the
most important, and in like manner, the biologist believes heredity to
be most important.
The writer believes, with most authorities, that the roots of per
sonality are to be found in the biological make-up, the psycho-dynamic
processes and the culture in which the individual develops, together with
the modifying effects of the interaction of the factors. The writer holds
an eclectic viewpoint as to the relative importance of each factor,
believing that in some individuals one is most important and in others,
another. The writer believes behavior in any given situation to be deter
mined by two factors - first, a relatively permanent constellation of
reaction patterns, the personality itself; and second, the immediate
situation to which the individual is presently reacting. This is the
frame of reference within which this research is being done.
Behavior, adjustive or mal-adjustive is motivated. Motivated beha
vior is goad-directed. Motivational patterns are often classed as
functional and conflicting. Functioning patterns are those that activate
and guide rational behavior. Conflicting motives often give rise to
neurotic behavior.
Surveys show that the adolescent of today is concerned about many
things, the most prevalent being employment, finance, living conditions,
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school work, health and physical development, social and recreational
activities, home and family, sex, marriage, morals and religion.
From the above, one is able to see how varied the problems of adoles
cents may be. In order to aid the students in making healthy adjustments
it is necessary that the guidance worker in a school have available cer
tain data concerning each student. Securing and organizing this data
requires much time but it is time well spent. Some of this information
may be secured by the use of standarized tests whose results are properly
interpreted, interviews with parents, teachers and with the students
themselves yield valuable data. The counseling interview is usually very
fruitful if the counseling is permissive.
Information concerning the individual's progress in school, his school
difficulties and his participation in extra-curricular activities is
often valuable to the guidance worker in helping the individual to adjust.
Knowledge of the economic status, the marital status, the education,
religion, occupation of the parents, and other facts concerning the home
background sometimes provides insight into the cause of adjustment problems*
Although the interests of adolescents may change, the writer feels
that a record of his past activities will indicate his past interests and
an interest inventory or questionnaire will give a summary of his interests.
Special aptitudes, which are often related to interests, may not be easily
pointed out during adolescence but, if they are, it is hoped that these
will be revealed by the teachers* Knowledge of interests and aptitudes
aids the counselee in setting up goals and the counselor in giving educa
tional and vocational guidance. The setting up of definite educational
and vocational goals very often creates a crisis which in turn may
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cause or enhance adjustment problems.
It is important that the guidance worker know, not only, the apti
tudes, interests, mental maturity of the students but, know also something
of the personality which determines adjustment. The case study is very
useful in avoiding economic waste, in reducing maladjustment in school
progress, and in preventing miscarriage in vocational and educational
guidance.
Purposes of the Study.— This study proposes to answer the following
questions:
1. What is the nature of the intellectual functioning of each
subject?
2. lhat are the educational and vocational interests of the subjects?
3. How mature are the subjects socially?
4.. What are the bases of the central behaviorial difficulties mani
fested by these subjects?
Subjects and Materials Used*— The subjects involved in this study are
ten pupils of the Main High School of Rome, Georgia with persistent
adjustmental problems. These students have been referred to the counselor
or have sought the services of the counselor because they themselves
recognized the acuteness of their problems. These pupils ranged in age
from fourteen to eighteen.
The subject in Case I was chosen for this study because of his
inability to express his thoughts orally, because of his lack of sociabi
lity, and because of his untidy appearance. The subject in Case II was
chosen because of her extreme withdrawing behavior. The subject in
Case III was chosen because of extreme sensitiveness to criticism,
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withdrawing behavior, and apparent feelings of inferiority. The subject
in Case I? was chosen because of unpleasant relationships with her peers,
unsatisfactory grades, and feelings of inferiority. The subject in
Case V' was chosen because of dissatisfactory parent-pupil relationship
and its ill-effects on school adjustment. The subject in Case VI was
chosen because of extreme timidity. The subject in Case VII was chosen
because of unsatisfactory grades, minor disciplinary problems, and truancy*
The subject in Case VIII was chosen because of unsatisfactory teacher-
pupil relationships and unsatisfactory relationships with her peers. The
subject in Case IX was chosen because of failure to do satisfactory school
work and because of his apparent feelings of persecution. The subject in
Case X was chosen because of lack of interest, apparent lack of motiva
tion and truancy*
The data-gathering devices used in this study included The California
Short Form Test of Mental Maturity, Advanced Grades 9-12, 1950 S Form; The
Kuder Preference Record, Vocational, Form C.Hj The Gordon Personal Profile;
The Warner Meeker lells Index of Status Characteristics! The Cumulative
Record cards of the School and interviews with teachers, relatives and
other interested persons. Copies of the Standardized Tests used are
included in the Appendix.
Procedure.— The above stated purposes of this study were accomplished
through the following stepst
1. The California Short Form Test of Mental Maturity was administered
to the ten counselees by the counselor on December 10, 1953. This measure
of mental maturity was chosen for the following reasons8 first, because
of the areas of thinking measured by the various subtests and the
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diagnostic profile obtained from the scores of the subtest. This profile
presents graphically, significant elements of the individuals' ability
and summarizes the major factors vhich are measured by the test. Second,
the coefficients or reliability were very high when the coefficients
were computed by the split-half method. Intercorrelations among the
separate subtests were computed, factor analysis was used, and correla
tions with the scores obtained on the Stanford-Binet Intelligence Test
were used to establish the validity of the test. Third, Arthur 1.
Traxler, Ruth Strang and others eminent in the field of guidance praise
highly the inclusion of the separate language and non-language sections
in the test for the purpose of educational diagnosis and for educational
guidance. Apparently, the language part of the test measures one kind
of mental ability and the non-language another type. A verbal test of
intelligence may give a misleading estimate of the intelligence of an
individual who is seriously retarded in reading and language ability.
Fourth, because the norms for this test have been based on a stratified
sampling of a population which included minority groups.
The first factor measured by this test is Spatial Relations composed
of two subtests namely, sensing right and left and manipulation of areas.
The first is designed to reveal the individual's ability to orient him
self into various situations. The second test measures the individual's
ability to use spatial imagery. The second factor measured is Logical
Reasoning. The two subtests which measure the individuals ability for
logical reasoning are similarities, picture situations, and inference, a
situation in which the individual is given two premises and is required
to select the logical outcome from the two. The next factor is Numerical
Reasoning. This factor is also measured by two tests. These subtests
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are designed to measure the individual's ability to recognize and to use
likeness and differences and to make inferences with respect to quantita
tive or number situations and problems. The fourth and last factor is
verbal concepts. This test not only measures connections between symbols
and the realities for which they stand, but preceptions which through use
become concepts. The scores from certain subtests are compiled to
measure total language and total non-language factors. The scores from
the following: Sensing Right and Left, Manipulation of Areas, Similari
ties and Number Series give the total for non-language factors. Those
from Inferences, Numerical Quantity and Verbal concepts give the total for
language factors. I. Q. and Intelligence grade placement are given for
each individual.
2. The Kuder Preference Record Vocational Form C was used in this
study to determine the vocational preference of the counselees for the
following reasons: first, the Preference Record Vocational Form C yields
an excellent profile, the added feature of the verification scale is
included as a validity measure and the boy-girl norms are of value in
making a vocational profilej second, the high coefficients of reliability
of the test*
The classification of occupations in the Kuder Preference Record
Vocational is as follows: outdoors, mechanical, computational, scientific,
presuasive, artistic, literary, musical, social service, and clerical.
Included in this device is a "V" scale to identify persons who have care
lessly checked it.
A check on eareer choice is very desirable before vocational prepa
ration is undertaken. Adolescents, sometimes, select their eareers on
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the basis of superficial qualities or for some irrelevant reason as:
because his friend chose that career or for the status occupied by indi
viduals in a certain occupation or profession. The Kuder-Preference
Record, along with a measure of ability, greatly aids the guidance worker
in giving proper vocational guidance.
3, The Gordon Personal Profile was administered to the ten counselees
on December 4, 1953 by the writer.
This measure of social maturity was chosen for the following reasons*
first, the writer felt that the information obtained from the profile
would prove helpful in individual counseling interviews directed toward
the solution of the individual problem and better social, personal, and
emotional development. Second, because the excellent profile obtained
gives quick, reliable measures of four aspects of personality namely -
ascendency, responsibility, emotional stability and sociability. Third,
because of the high reliability coefficients obtained when the split-half
or test-retest method was used. A high coefficient of correlation was
obtained when the scores of Gordon Personal Profile were correlated with
the scores obtained on the Kuder-Eichardson test of personality. The
validity of the profile has been substantiated by internal consistency
and the factoral purity of the test items. (It has been demonstrated
against various appropriate independent criteria for several groups.)
The trait Ascendency on this scale refers to the qualities in the
individual which enable him to lead in group situations to be self-assured
and assertive in relationship with others and to make independent deci
sions. Individuals who take responsibilities seriously, who finish
whatever is started and who are determined and persistent, trustworthy
and dependable will score high in the trait Responsibility. High scores
on the trait Emotional Stability characterize the individual who rarely
becomes upset, who is well-balanced and who is relatively free from
anxiety and tension. Persons who like to be with people or work with
people and who are social, rank high on the trait Sociability. The MT"
score or total score in this profile is most valuable in the interpre
tation of the very low MTM score. This very low "TM score is associated
with strong feelings of inferiority and poor personality adjustment. The
range of scores is from 18 to -15. The profile is divided into five
levels of equal standard score magnitude by horizontal lines drawn at
the 7th, 31st, 69th and 93rd centile points. The ranks are very low, low,
average, high and very high.
The results of these tests were reported in tabular and textual form
in each case study included in Chapter III of this research.
The Index of Status Characteristics was administered to determine the
social status of the individuals. The weighted total of the ratings was
secured and converted to social class.
Cumulative record cards of the counselees were examined to determine
their progress in school.
CHAPTER II
PERTINENT LITHtATUEE
The writer1s survey of literature related to this study yielded' an
abundance of material. In preparation for the gathering, presentation,
and interpretation of data she considered four categories - intelligence,
behavior problems, guidance in secondary schools, and case studies - and
a representative sample of her findings is herewith presented.
Intelligence.— It is evident that school difficulties usually fall
into three categories - unsatisfactory scholarship, behavior problems,
and restlessness or "nervousness". The student's intelligence determines
to a great extent his ability to achieve scholastic success. Numerous
studies have been made to ascertain to what extent, if any, the intelli
gence quotient may be raised. These studies revealed that the test scores
may vary slightly but, considering the variables in a test situation, this
is to be expected. Before discussing intelligence and its measurement it
is prudent to recall some of the various definitions of intelligence as
well as the tools used to measure it.
Biologists and psychologists of the present century have sought and
still are seeking to discover the relationship between the higher mental
processes and behavior. Differences among students have long been recog
nized, but these differences were previously attributed to laziness, lack
of interest, et cetera.
"Two concepts occur most frequently in defining intelligence.




the capacity to adapt to new situations or to profit by experience."
Intelligence is often discussed as if it were something different
from personality; "... indeed the two are sometime contrasted. This is




Crow and Grow define intelligence as a function, and state that the
behavior that results from the degree of successful functioning of this
combination of elements of mental capacity would seem to give a measure
of an individual's intelligence.
Cruze views intelligence as the ability to adjust adequately to new
and different situations.
Since intelligence is a concept rather than a power or thing, diffi
culties arise when an attempt is made to define it. Intelligent behavior
can be evidenced in many different ways, depending upon the situation in
which a person finds himself.
Intelligence was at one time conceived as a unitary trait but it seems
that the ability to adjust to such a great variety of new and complex situa
tions is not a unitary trait. Most psychologists now accept one of the
1
Anne Anastasi and John Foley, Differential Psychology (Kew York,
19A9), p. 488.
2
Lawrence P. Shaffer, The Psychology of Adjustment (Kew York, 1936),
p. 257.
3
Lester Crow and Alice Grow, Educational Psychology (Kew York, 194-9),
p. U3.
A
lendell M. Cruze, General Psychology for College Students (New York,
1951), p. 291.
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factor theories of intelligence.
1
According to Spearman all mental abilities resolve themselves into
two types of factors; general and specific.
2
Thorndike believed that quality of intellect depended upon the quan
tity of the connections of neural connectors. This theory holds that
there is no general mental ability as such.
3
Thurstone believed that seven primary abilities are basic to what
is generally referred to as intelligence. This conclusion was reached
after a large number of tests had been given and factor analysis applied
to the test data.
4
Kelly conducted advanced statistical analysis of the interrelations
of mental abilities. He reached the conclusion that there are a number
of basic factors in intelligence.
Educators are concerned with the practical problems created by differ
ences in intellectual abilities. Psychology has been able to aid in the
solution of some of these problems by developing tests of intelligence,
the results of which go far toward lending assistance in understanding
Charles S. Spearman, The Nature of Intelligence and the Principles of
Cognition (London, 1923), p. 351, as cited by Charles I. Skinner, (ed.),
Educational Psychology (Rev.) (New York, 1945), p. 368.
2
1. L. Thorndike, et al, The Measurement of Intelligence (Few York,
1936), pp. 4-08, 4.69-70, as cited by Charles 1. Skinner, (ed.), educational
Psychology. Revised (New York, 194-5), PP. 415-16.
3
L. L. Thurstone, "Multiple Analysis," Psychological Review. XXXVIII
(1931), 406-27, as cited in W. ¥. Cruze, General Psychology for College
Students (New York, 1951), p. 292.
T. L. Kelly, Essential Mental Traits (Cambridge, 1935), p.*292 as
cited in W. W. Cruze, General Psychology for College Students (New York,
1951)*
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human nature. Test results are helpful aids in determining what can be
and should be expected from students, as they progress from one learning
experience to another. The discrepancy often found between mental ability
and success in school is due, in large measure, to other factors such as
interest, teaching techniques, et cetera.
1
Horrocks points out the several variables that have been studied in
the investigation of possible causes for individual differences in intelli
gence* Among these he lists sex, racial and national background, geogra
phical area, socio-economic status, occupational and educational level of
parents, social and emotional adjustment, heredity, accelerated maturity
and nutritional status. Realizing that some attributes are associated with
others and that their relationship may be either one of cause and effect
or probable contiguity he thinks it the task of the psychologist to deter
mine, as objectively as possible, the exact relationship in a given indivi
dual.
In using tests of mental ability one should be aware of the limitations
as well as the values of the tests. A single test is not a reliable
measure of the individual's ability.
The ratio between the chronological age and the mental age can be
determined and reported as the I.Q. "The I.Q. is of great value in esti
mating the degree of mental development if it is wisely interpreted as one
2
indication of probable success in school."
John 1. Horrocks, The Psychology of Adolescence (Boston, 1951),
pp. 234-35.
2




Skinner comments thusly on the use of test results:
Uhen test results are used vith other developmental data
concerning physical, emotional, and educational growth, and
home background they are of undisputed value* ... Intelligence
tests may assist the educator in arriving at a sound basis for
intelligent diagnosis, understanding counsel, and effective
guidance.
Among the studies that have been made concerning the constancy of
2
the I.Q. is one by Mellman, who pointed out that seeming increases in
the I*Q. may be due to better opportunities for individuals to realize
their potentialities. The ordinary school probably does not induce indi
viduals to use their full powers.
The guidance worker needs to be familiar with mental tests and their




No psychological clinic would think of studying or treating
a case of maladjustment without making some effort to ascertain
whether the individual is bright, of average ability or stupid.
Mental tests properly used provide the most effective means for
making this judgment.
Most individuals have at one time or another met personal problems
related to their efficiency in mental tasks. One of the most common
sources of worry and anxiety in the life of the adolescent in comtemporary
American culture is the question of whether he'll be successful in meeting
intellectual requirements. The relationship of intellectual and emotional
1
Charles E. Skinner, Educational Psychology (New York, 1951), p. 399.
2
Beth Mellman, "Our Changing Concept of Intelligence," Journal of
Consulting Psychology. II (July-August, 1938), 99, as cited by W. V. Cruze,
(ed.), General Psychology for College Students (New York, 1951), p. 291.
3
Lawrence F. Shaffer, The Psychology of Adjustment, p. 307.
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factors in the environment are complex and pervasive. This is another
reason why the school should build up adequate knowledge as to the mental
capacities of its pupils. Such knowledge should be employed in adapting
teaching methods and materials to the ability of the learner, and to
understand the role of intellectual processes in the individual's total
adjustment.
At least five factors are involved in the relationship
between intelligence and adjustment. They are (l) the indi
vidual's absolute level of intelligence; (2) the level of
intelligence required to reach the goal set by his family
and friends; (3) social pressures which arise from such ambi
tions; (4.) his own felt needs and level of aspirations; and
(5) his actual achievement.1
Because of these many factors, the inter-connections between them and
the complex pattern that results from these inter-connections, there
appears to be no statistical correlation between intelligence and adjust
ment. Pressure to achieve at a given level may be a healthy stimulus to
one individual and a highly disorganizing stimulus to another. Although
no statistical correlation between adjustment and intelligence has been
found, one is apparently safe in saying that the degree of ability does
have an important relationship to adjustment. ¥hat this relation is and
its practical implications must be discovered through analysis of each
individual case.
2
Ihite says that the greatest progress has been made during the
twentieth century in the measurement and analysis of intelligence. It is
1
National Society for the Study of Education, Forty-third Yearbook,
Part I (Bloomington, 111., 1944), p. 179.
2
R. W. White, Lives in Progress (New York, 1952), p. 9.
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evident that innate endowment plays a large part, though not the only
part, in causing the individual differences revealed by intelligence tests.
It would be of great value to guidance programs if innate elements could
be better assessed.
"We still do not know what correlation, if any, exists between intelli-
1
gence and neurological conditions."
Since adolescence is a period during which the individual
encounters many new experiences and learning situations, it is
essential for him to profit from them as much as he possibly
can if he is to lead a personally satisfying life. What the
individual will get out of any experience depends largely upon
his level of mental ability and the experience from which he
has profited in the past.2
Behavior Problems.— The home, the school, and the community are the
chief factors influencing pupil behavior. If two of these, the home and
community, do a good job of meeting his needs, the pupil is almost
certain to bring to the third, the school, a well-integrated personality.
And in like manner, the failure of the home and/or the community at this
point results in the pupil's bringing to the school a personality in
need of adjustment.
Psychologists and psychiatrists have long understood that
misbehavior as well as normal behavior consists primarily in
seeking goals which remove or reduce the tension produced by
needs. Viewed from the standpoint of society, misbehavior is
the result of an unfortunate combination of factors, including
the child's genetic structure, the nature of his previous
experience, and the character of his present situationJ
1
R. W. White, o£. cit., p. 9.
2
John I. Horrocks, The Psychology of Adolescence, p.
Arthur I. Gates, et al., Educational Psychology (New York, 194-8),
p. 727.
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Autobiographies of and subjective compositions by students reveal
numerous behavior problems. These autobiographies and compositions give
glimpses of the inner world of adolescents. "Whether or not the pupil's
world corresponds to reality as we see it, his perception of it, along
with all the other information a teacher has about him, is an important
1
source of understanding."
"The individual student and his social problems need careful consi
deration. Records of maladjusted behavior, slight or serious, should be
2
kept and individual help given whenever this is necessary."
School difficulties usually fall roughly into three cate
gories: unsatisfactory scholarship, behavior problems, and
"nervousness", by which the teacher means some form of motor
activity such as restlessness. The problems of students may
appear in one or more of the above areas. The causes of these
difficulties may be physical, intellectual or emotional.^
A
According to Wickman, "Conflicts within the child not only express
themselves in physical manifestations and behavior disorders, but they may
operate to markedly impair the functioning of the intellect."
Adolescents have a multiplicity of adjustmental problems. Many autho
rities have sought the causes of these various problems, and put forth
methods by which the period of adolescence may be rendered less shocking
Ruth Strang, "How Children and Adolescents View Their World," Mental
Hygiene. Vol. 38 (January, 1954-), p. 28.
2
Lester Crow and Alice Crow, Educational Psychology (New York, 194-8),
p. 134.
Benjamin Spock and Mable Huschka, The Psychological Aspects of Pedia-
tric Practice (New York, 1938), pp. 757-808.
E. R. Wickman, Teachers and Behavior Problems. A Digest of Children's




lickman states that "Behavior problems may be explained in terms of
discrepancies between the individual's capacity to behave, and the require
ments for behavior that are imposed upon him by social forces."
According to Skinnert
Most cases show a number of behavior problems rather
than a single one and as the case is followed through over
a period of time, first one and then another may become the
apparently dominant one. Similarly, the attempt to find the
one cause of maladjustment in a particular case is almost
certainly doomed to failure, because there seems to be almost
always a multiple causation underlying the constellation of
behavior problems.^
3
Strang writes, "It is important that we be able to see things
from the pupil's point of view; the way a pupil sees a situation, or looks
at his world, determines his own perception of the situation at the time."
U
Traxler lists teacher-pupil relationships, pupil-pupil relationships,
parent-pupil relationships, study difficulties, and minor behavior diffi
culties as the areas into which most overt, immediate problems of pupils
may be grouped.
All behavior being motivated, it is impossible to understand it unless
we understand its motives. According to the psychoanalytic school of
thought, all behavior has goals, even irrational behavior; although it is
the product of a struggle between conflicting goals.
1
1. R. Wickman, og. <g±t., p. 26.
2
Charles E. Skinner, ou. ,£it., p. 250.
3
Ruth Strang, QS* £i£»> P« 2S»
U
Arthur E. Traxler, Techniques of Guidance (New York, 1945), p«
34-
By the time an emotionally maladjusted child reaches adoles
cence, social maladjustment has become a distinct problem for him.
He may attempt to compensate for feelings of inadequacy and
frustration by any behavior which may give him temporary feelings
of importance.*
2
Davis says that the child, in his school behavior, is reenforced in
his learning. Not in fleeing from the learning situation but by rewards,
and punishments which he receives from his family, his clique, and/or
teachers.
... one becomes better motivated to study, when he receives
the social rewards of study. Eeceiving these rewards lessens
the individual's anxiety and reenforces him in all those actions -
good deportment, study, attention, and renunciation of impulse
gratification - which have been the instrumental steps in acquiring
approval.
3
In considering the effects of home background on adjustment Rothney
warns against teachers accepting a simple cause and effect relationship,
and advises that teachers think in terms of the hazards and the opportuni
ties. Among these hazards and opportunities are the parents' attitudes
toward education, toward discipline, differences in stimulation, and
financial assistance.
Factors involved in the development of the adolescent into a well-
adjusted member of society are discussed as follows by StrangJ
How does the adolescent confronted with the exigencies of
modern life achieve adjustment, developing into a dependable,
1
Elizabeth Hurlock, Adolescent Development (New York, 1949), p. 392.
2
Allison Davis and John Dollard, Children of Bondage (Washington, D. C.,
194-0), pp. 280-83.
John V. Rothney, The High School Student. A Book of Cases (New York,
1953), p.
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happy, useful member of society? One of the major problems
involves attaining intellectual independence; another is
associated vith financial adjustment; a third with economic
security. In all of these the role of the home is significant,
and suitable adjustment is effected through early and conti
nuous co-operation of school and home. A final consideration in
adolescent life involves the integration of the activities of
the home, the school, and the agencies of recreation in such a
way that a happy, resourceful, and successful personality may
emerge.1
2
Rogers recommends counseling for the individual who is vocationally
confused or educationally maladjusted, or who is struggling with himself
or with his environment.
3
Citing Skinner again, personality adjustment may manifest itself in
aggressive behavior, withdrawing behavior, or nervous habits. Study of
individual cases reveals that it is not the factors in the environment,
such as broken home, lack of recreational facilities, or poverty, that are
responsible for maladjustment; but rather the way in which the individual
reacts intellectually and emotionally to these and other factors in his
environment which influences him toward or away from problem behavior.
¥ith reference to truancy - one of the persistent problems of
U
adolescence - Warner believes that the child will want to remain in school
if he finds it pleasant, rewarding, bolstering to his self-esteem, and if
he does well. On the other hand, he believes the child will want to quit
Ruth Strang, "Guiding Adolescents in the Schools," Jpurnal of
National Association of Dens of Women. XVI, No. 1 (October, 1952), pp. 3-7.
2
Carl E. Rogers, Counseling and Psychotherapy, (New York, 1942), p. 252,
3
Charles E. Skinner, op. cit.. pp. 517-21,
4.
Lloyd Warner, Marchia Meeker and Kenneth Eells, Social Class in
America (Chicago. 1949), p. 28.
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if the experience decreases his self-esteem to the point that he does
poorly.
According to Snygg and Combs, behavior, when considered from the
phenomenological viewpoint, is always the individual's attempt to maintain
and enhance himself or to achieve self-esteem. These authors divide such
attempts, roughly, into three major categories, namely - by mastery over
people and things, by identification with powerful individuals or groups,
and by physical changes in body organization.
The usual treatment of behavior disorders in students is directed
toward the undesirable behavior, which is only a symptom of maladjustment,
instead of toward the cause or causes which underlie it. For best results,
the parents, the teachers, the guidance counselor, and the student, himself,
should all work cooperatively toward the rehabilitation of the maladjusted
student.
Guidance in Secondary Schools.— The smoothness with which the guidance
program in any given school operates is in direct proportion to the com
pleteness of its integration with the other work of the school. The more
nearly the guidance program is accepted as an essential and normal school
activity and the less it is allowed to appear as an uncertain appendage,
the more effective its results.
According to Gordon:
Guidance is the keystone of the art of public education.
At every stage of the education process, capabilities of each
student should be assessed. Wise counseling should assist the




pupils in taking the next step in the educational journey.
2
Myers defines guidance as a process of helping the individual by means
of various methods to find his way into the most favorable environment for
his development.
The need for guidance services in a formal attack upon the total problem
of curriculum development grew out of a multiplicity of social and econo
mic changes. In our schools we have witnessed an expansion of high school
enrollment which is without precedent. ¥ith this expansion the problems
of individual differences in the classroom have complicated the task of
the teacher. Guidance services have an important and necessary part in
the scientific attack on these problems. Through the individual inventory
the guidance services provide the means for collecting and preserving data
about individual students. These data include information about needs,
interests, aptitudes, abilities, achievements, and growth, Information
concerning the health, home and family background, personality and future
plans are also collected and made available in usable form for teachers,
counselors, and administrators.
Guidance values to be derived from tests, personality estimates, and
interest inventories are emphasized by Jones in the following statements:
It is hardly necessary to discuss the value of such (stand
ardized) tests and scales for guidance. Any accurate measure by
which we can compare the achievement of one person with that of
others and with averages of groups and even with his own previous
achievement will help in diagnosing his points of strength and
G. Ellis Gordon, "Guidance Services - Red Tape or Red Blood," The_
School Journal. XXXV (May, 1953), pp. 221-24.
2
George E. Myers, Principles and Techniques of Vocational Guidance
(New York, 19U), p. 23.
38
weakness as well as in judging his abilities. School progress
can be gaged, remedial measures applied, and the entire situa
tion improved. ... no guidance worker can, for a moment, afford
to neglect this means for securing information or minimize its
value.1
Hamrin and Iriekson believe that:
Guidance offers methods for diagnosing the abilities, interests,
background, and needs of the individual students; it offers methods
of relating such findings to the individual^ life adjustment;
and, finally, it offers methods of selecting from available curri
culum that individual curriculum most suited for the student.2
In considering the measuring of personality Jones has the following
to say:
The recognition of the importance of personality has resulted
in much experimentation in the attempt to develop some adequate
method of appraisal or some techniques that would be satisfactory
in distinguishing between types of personality traits.... In dis
cussing methods of finding the personality of individuals the
term "measurement" is not appropriate for the following reasons:
(1) There is nothing approximating a zero point for reference.
(2) There is no equality of units. (3) There is no agreement on
the basic terms used. U) There are no satisfactory measuring
instruments.... It is interesting to note that the general methods
used in estimating personality are the same as those that have
been used for centuries. These are (1) questioning others about the
individual, (2) questioning the individual, and (3) observation of
the individual by trained observers. ... personality estimates, with
all their imperfections, are very valuable in any plan of guidance.
They are probably more valuable in helping the individual to eliminate
socially undesirable traits and to develop behavior that will be
generally useful than in indicating his fitness for particular types
of occupations. .... closely related in both purpose and method to
the personality estimates just described are the various interest
finders or inventories now so extensively used. In fact, it is
difficult to find any clear distinction between personality and
interests. Any adequate description of personality must include the
interests of the individual - intellectual and physical, cultural,
social, occupational, and recreational. ... the term "interest"
Arthur J. Jones, Principles of Guidance and Pupil Personnel Work
(New York, 1951), pp. 162-65, 202-03, 213.
2
Shirley A. Hamrin and Clifford I. Iriekson, Guidance in the Second
ary School (New York, 1939), p. 17.
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is rather loosely used in guidance, but it may be defined
somewhat technically as a feeling of liking associated with a
reaction, either actual or imagined, to a specific thing or
situation. Since it is a feeling, it cannot be objectively
measured or determined, for its presence or absence can be
revealed only by the statement of the individual himself.
Mhile there is no way by which this self report can be completely
validated, we can make estimates that are, for practical purposes,
very helpful.•*■
2
Jones gives as the chief value of interest inventories, their re
quiring of the student to review and analyze his own interests. He
suggests that results so obtained be utilized by teachers and counselors
as a means of widening and enriching the knowledge of the student and
developing an understanding and appreciation of different types of occupa
tional life.
Wickman holds that teachers need a dynamic picture of the social and
experiential background of students as well as of their physical and mental
capacities, which operate in the production of healthy and unhealthy modes
of behavior.
In a recent address, Peter Bios made the following statements*
I should like to remind you that nothing has been more
impressive, in all the voluminous research into the origins of
attitudes and goals of man than these attitudes and goals that
are formed and anchored in childhood. ... we have come face to
face with the fact that the twenty-seven million children now in
our elementary and secondary schools are poorly prepared indeed
for adult life if we do not make their personality development
the pivotal point on which to concentrate our efforts. Knowledge
can be applied fruitfully and with social responsibility only
1
Arthur J. Jones, op. cit.. p. 218.
2
Ibid.
E. R. Wickman, Teachers and Behavior Problems. A Digest of Children's
Behavior and Teachers' Attitudes (Kew York, 1951), p. 51.
when it operates in a human mind that is free from distorted
emotions. ■*■
According to Crow and Crows
Desirable educational outcomes are realized when thinking
and behavior serve the needs of the individual and the welfare
of the group. Hence education is an individualizing and
socializing process that furthers individual advancement as
well as social living.2
Guidance is essential in the modern high school because of
the increasing complexity of our civilization, and the presence
of all classes and types of students. It is imperative that
the high school have a carefully planned guidance program if
these students are to find their bearings in the school.
... moral, social, ethical, educational, leisure time, civic,
and vocational guidance are needed. More difficult phases of
guidance should receive the attention of special counselors.3
Further supporting of the premise that guidance is essential is found
in the following opinions of authorities in the field. "Withdrawal from
U
school and failure in academic work indicate the need for guidance."
Another evidence of the need of guidance is the prevalence
of inappropriate educational plans. ... there are many evidences
of personal unhappiness and maladjustment, and these indicate the
need for guidance. In each class may be found children who make a
poor impression because of some easily corrected mannerism or habit.
As a result of the lack of guidance hundreds of children are
drifting through school. Thousands of others are failing in
subtle ways to attain their best physical, intellectual, emotional,
social, cultural, and spiritual development.5
Peter Bios, "Aspects of Mental Health in Teaching and Learning,"
Mental Hygiene. XXXVII (October, 1953), 556-58.
2
Lester Crow and Alice Crow, Iducational Psychology (New York,
1948), p. 4.
J. B. Idmondson, Joseph Eeemer and Francis L. Bacon, The Administra
tion of the Modern Secondary_§chool (New York, 19-4-8), p. 226.




Many writers think that the central function of the school is guidance,
and without guidance as a major function whatever else is done is not
effective.
Kefauver has stated that:
The part of the school characterized as guidance cannot
be examined effectively without considering it as a part of
the whole school. In other words, recognition of the
organismic nature of the school presents need of the consideration
of the entire school program.1
2
Donald G. Tarbet, writing in the High School Journal, says that
guidance services are needed to help the student adjust to the present
as well as to the future. There has been much discussion as to how far
guidance services should be extended in secondary schools. Some think of
the whole of guidance as vocational guidance. It is much more than that.
A guidance program should therefore supplement those activities which the
classroom teacher does in helping adolescents adjust to their problems.
Some of this may be in the nature of group guidance, as orientation to
school life, or group testing. Discussion of vocational and avocational
problems may also be done on a group basis in some cases. Although many
of these services may be included in phases of General Education. However,
these services should be supplemented with individual counseling, often
with a person specially trained in this line of work.
Chisolm lists two major aims of guidance, (l) the immediate aim, to
National Society for the Study of Education, Guidance in Educational
Institutions (Bloomington, 111., 1938), pp. 1-2.
2
Donald G. Tarbet, "What Auxiliary Services are Needed?", The High
Sehool Journal. XXXVII (October, 1953), 21.
Leslie L. Chisolm, Guiding Youth in Secondary Schools (New York,
1945), P. 7.
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help the individual solve his problem or problems; (2) the ultimate aim,
self-guidance, the attainment of the ability to direct one's own pattern
of life. In many schools the first aim is obtained, but the second is
overlooked.
In an honest attempt to clarify the need and the effectiveness of
guidance in the secondary school, the following questions may be posed.
Do guidance services reach those who can profit most from them? What
indications are there that a given individual can profit from counseling?
Does the case of maladjustment fall into either of the following three
1
categories suggested by ¥attenberg? (l) The individual has become so
dissatisfied with some aspect of his behavior that he is actively search
ing for some way of changing himself. (2) There has been a recent episode
highlighting the fact that an individual is out of adjustment with the
situation in which he finds himself. (3) The individual is bothered by
a situation which he can alter or with which he can come to terms with
counseling.
Case Studies.— William's discussion of the case study as given in his
book Counseling Adolescents sayss
The general method of collecting significant information
about a student is called the case study. Frequently, it is
referred to as the case history, and the contents are called
case data. Included in the case study are all data descriptive
of the present status of the student, as well as a summary of
relevant and significant facts about his past experience and
his family relationships. In making a case study, the counselor
makes use of the analytical tools. ... thus we see that the case
study is not confined to the facts and impressions collected in
interviews with students, but rather includes many data gathered from
William V. Mattenberg, "Mho Needs Counseling?", The Personnel and
Guidance Journal. XXXIII (December, 1953), 202-05.
other sources, such as the anecdotes of teachers, reports from
parents, the scores on tests, and many other items. The counse
lor's use of such tools may differ from that of the administrator....
For example, the administrator collects and uses teachers' grades
for the purpose of determining, among other things, whether the
pupil is making normal progress toward graduation and whether he is
meeting the minimum standards required by rules and regulations.
The counselor may use these same data to determine whether the stu
dent is displaying symptoms of educational interests and aptitudes
indicative of future educational and vocational success. ... in
the use of some analytical tools, such as the interview, the client
may be a full participant coordinate with the counselor. But in
such tools as aptitude tests, the counselor's technical background
makes his role in use and interpretation similar to that of a
teacher who helps students acquire new understandings.1
Traxler gives the following definition and uses of the case study:
A detailed study of an individual which has for its goal
the bringing about of better adjustment of the individual is one
kind of case study. In a case study of this kind all available
data about an individual are surveyed, assembled, organized, and
studied so as to ascertain the nature and causes of the maladjust
ment and that treatment designed to remove the causes may be
planned and carried out.2
He lists the following points to be observed in making a case study:
1. Planning the case study
2. Collecting the data
3. Writing up the case
4.. Applying and evaluating treatment
Academic, health, and attendance records; Conferences with students,
with parents, with teachers; written reports by students; behavior descrip
tions of students by teachers; tests; and cumulative records are included in
3
Rothney's list of sources of information in making a case study of a pupil.
E. G. Williamson, Counseling: Adolescents (New York, 1950), pp.
132-35.
2
Arthur E. Traxler, Techniques of Guidance (New York, 1945),pp. 303-05.
3
John W. Rothney, The High School Student. A Book of Cases (New York,
1953), p. 5.
1
Rosenzweig points out that the manner in which findings are integrated
into a complete picture of the individual is of obvious importance in the
case study. He writes that the employing of several data-gathering instru
ments and the presentation of the cumulative evidence so obtained gives
a clearer understanding of how the picture of the individual evolves -
with the information resulting from the various instruments contributing
to the final result.
According to Maxfieldj "The case study is a complete analysis and
report of the status of an individual subject with respect, as a rule, to
2
specific phases of his total personality."
3
Many investigators, according to Watson, writing for American Council
on Education, have shown that adjustment problems in school work, in
vocation, and in personality are not confined to a few queer or exceptional
cases; but are, at one time or another, the common lot of youth. He points
out here the need for intensive case studies if personality problems are
to be approached scientifically.
A
Lawson calls attention to the importance of the fact that no one
person alone has the complete picture of an individual and his needs. He
reminds those concerned that the day for judgment of "behavior" by subjec
tive methods has given way to the day of clinical diagnosis and preventive
Saul Rosenzweig, Psvchodiagnosis (New York, 194-9), p. 283.
2
F. M. Maxfield, "The Case Study," Educational Research Bulletin.
(September, 1930), pp. 117-22.
American Council on Education, Studies, Educational Research (November,
1939), p. 115.
U
Douglas E. Lawson, "Develofjment of Case Study Approaches," Educational
Forum. Vol. No. 3, Part 1 (March, 1952), 311-17.
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measures. This, he believes, will manifest itself in more intelligent
adjustment of school requirements to the needs of the individual, better
understanding of his difficulties, and a vast savings in his personality,
character and talent.
1
Jones, who defines the case study as "a procedure that concerns itself
with all the pertinent aspects of a single unit," says that the case
study should include information, diagnosis, treatment, and follow-up.
He believes the chief value of the case study to be the opportunity it
affords educators to look upon the student as an individual, to study
him and to treat him as such.
2
According to Crow and Crow, "A case study should include the past
history of an individual as well as his present status, and should point
the way toward remedial treatment."
Steps involved in the making of a case study, as given by Good and
3
associates, are five, First, either by direct observation or measurement,
the status of the phenomenon under investigation must be determined.
Second, all available data, relative to the circumstances associated with
the phenomenon under investigation, must be collected. Third, the
absence or presence of the antecedents thought to apply to the situation
must be checked. Fourth, the adjustment of the circumstances associated
with the phenomenon under investigation in some manner judged necessary
1
Arthur J. Jones, (£>, cit.. pp. 228-33.
2
Lester Crow and Alice Crow, o£. cit., p. 3.
Carter V. Good, A. S. Barr, and Douglas 1. Scates, The Methodology
of Educational Research (New York, 194-1), pp. 569-72.
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to improve the situation. Fifth, the re-measurement of the phenomenon
under investigation. Inasmuch as the importance of the first and second
steps has already been duly emphasized in this survey of the literature,
it seems that consideration of the other three is needed at this point.
If one's thinking about, given condition is to proceed beyond the hypo
thetical stage, the third step is necessary; if one's diagnosis is to be
rendered valid, the fourth step is necessary; and if, as it should be in
all educational diagnosis, one is to ascertain what changes, if any, have
been produced in the status of the phenomenon under investigation. If
the change is a positive one, and in an amount thought to be significant,
one may consider the diagnosis and subsequent treatment correct.
In a discussion of the importance of measurements employed in case
studies, these same authorities point out the need for them in the first,
third and fifth steps as listed above.
These uses of measurement will involve the evaluation of
many different kinds of products, processes, and conditions,
and the employment of many different types of procedures and
instruments, such as tests, rating scales, checklists, inter
views, questionnaires, et cetera. In many instances research
of this type will involve new instruments of measurement and
extensive programs of informal objective measurements. If the
inferences drawn from such investigations are to be worth
while, they will, of course, need to be based upon accurate data.
... an interesting aspect of the case-study method involves the
use of previously derived principles of relationship in the
formulation of hypotheses concerning the probable causes of the
unsatisfactory status of the phenomenon under investigation.
... if phenomena similar to that under investigation have been
subjected to previous study, the worker may have access to a large
body of verified knowledge which he may employ in the formulation of
hypotheses, even though such principles of relationship may not be
fully applicable to the particular situation under investigation by
the case-study method.1
Carter V. Good, S. A. Barr and Douglas E. Scates, ofi. cit., pp. 573-74.
Summary of the Literature»-- The writer followed closely the foregoing
suggestions in the gathering, the analyzing, and the interpreting of the
data for this study. In her efforts to arrive at personality estimates
of the subjects included in the study she used both, the method of
questioning others about the individual, and questioning the individual
about himself. Instruments used in collection of data by the first method
were school reports and teachers' rating sheetsj while an intelligence
test, and profiles drawn from results of an interest inventory and a
personality test furnished the data collected by the second method.
CHAPTER III
PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA
Treatment of Data.-- The data collected on each subject in this study-
include grades and school attendance from school reports? raw scores and
corresponding percentiles, I.Q., and intelligence grade placement from an
interest inventory; raw scores, corresponding percentiles, and rank from
a personal profile; information from teachers' rating blanks; an auto
biography; and interview data. The data are presented in textual and
tabular form, and interpreted within the framework of the steps necessary
for use in the case-study method.
Case I - The Reticent One.— This subject is next to the youngest in
a family of seven sisters and four brothers. The mother is about fifty-
four years old and the father is about sixty years of age. Living in the
home are the subject, his parents, a sister about thirty years old, another
sister, who has been married but is back home with three small children,
and another sister and her baby.
The mother completed the eighth grade and the father completed the
seventh. Neither of the brothers completed high school, but the oldest
sister did. She seems intelligent and uses correct English in her conver
sation. One of the brothers has often been incarcerated and is now in
prison.
The parents have been separated recently. The mother works very hard
doing laundry work in the home. The father works, but is addicted to
alcohol and does not assume his share of the responsibilities of the home.
As in most lower class homes, money is the most pressing problem. Insuffi
cient clothing and food, and over-crowded housing have been and are
4.9
problems of this family - due, in part, to the shiftlessness of the father.
The subject is slightly taller than the average fourteen year old boy.
His only illnesses have been the so-called childhood diseases and frequent
colds. His skin is tan and his hair a shade darker and rather "good."
His teeth are even and in excellent condition. He has never had toothache
nor have his teeth had dental care. His features are regular and thin.
The subject's attitude toward the test situation was good. He was
very cooperative and eager to please. He showed no anxiety nor tension
during the tests. He seemed to enjoy checking the personality inventory.
As stated in the autobiography, the family is Methodist, but does not
support the church financially, nor otherwise. The neighborhood in which
the subject lives is rapidly deteriorating. The house is a rented one, and
it is not in good repair. There is not enough room for the ten people
living therein. Although the subject has no quiet place to study, his
academic record in elementary school was excellent, and his first semester
marks for the ninth grade were good*
The results of the mental maturity test indicate that the subject's
intellectual functioning is at the upper part of the normal range. He has
the ability to recognize the nature and implications of problems with
ease. His excellent ability to follow directions was exhibited in the
test situation and indicated by the test results. He has very little of
the ability required to use maps and charts, and to solve problems
involving spatial relations. The subject understands relations expressed
in words much better than those expressed in symbols with few words.
The personality profile reveals a deviation toward the lower end of the
curve in all traits measured except responsibility. His thoroughness in
50
work undertaken is pointed up by his scholastic record. He prefers to
allow others to take the lead in group situations, lacks self-assurance,
is easily upset and emotionally unstable. He finds it hard to mix.
TABLE 1
DATA FOR CASE I C0NC1KNING THE PERSONALITY TRAITS OF





























AUTOBIOGRAPHY OF THE SUBJECT IK CASE I
"I was born in 1938j I am now fifteen. I have several older
brothers and sisters.
I am in the ninth grade and I like school very much. My favorite
studies are social science, I also like English and Mathematics. I
do not like drawing. For me History dates are very interesting and
easy for me to learn. I am fond of music. I hope to take a course in
French when I get in the twelfth grade.
My worst habit is writing funny things about people which causes
them to be insulted.
When I'm at school I try to change my personal reaction I like friends
whom I have long known. My temper is easily controlled.
My physical condition has never been bad. I had influenza and mumps.
¥hat I would like to do most is visit Paris. I would like to be a
political news reporter in a large city.
Me are members of Mount Siania church. We joined in 1942. My family


























DATA FOR CASE I CONCERNING THE INTELLECTUAL
FUNCTIONING OF THE SUBJECT AS MEASURE)
BY THE CALIFORNIA SHORT FORM OF MB3-

































In the autobiography the subject states that he wishes to become a
political news reporter. He may change many times before he finishes
high school, but he shows marked preference for literary, clerical, and
computational vocations. The mental maturity test reveals an excellent
command of the language, which is certainly essential for success as a
reporter. However, his lack of sociability does not enhance his chances
for success in that field.
The subject takes part in no extra-curricula activities, although he
says he likes music. His homeroom teacher suggested that he take part in
the school band or try out for the chorus. He became very disturbed when
this was suggested, and acted quite restless and fearful. He said he
would try later, but he doubted himself to such an extent that he
couldn't master enough courage to try at all. He expressed very little
interest in outdoor, mechanical and musical vocations. It is probable
that no extra-curricula activity available to ninth grade students
interested him. Because of his preference for literary vocations he would
probably be interested in working with the school paper but that is not
an activity available to ninth grade students in this particular school
situation. On the teachers1 ratings chart the history teacher points out
that the subject does even more than is required, thus supporting his
statement concerning his liking for History.
The subject does not stammer audibly but makes motions in his throat,
and cannot answer immediately when spoken to. These symptoms are not as
pronounced when he is speaking with his peers as when speaking with adults.




DATA FOE CASE I CONCERNING THE EDUCATIONAL AND VOCATIONAL
INTERESTS OF THE SUBJECT AS MEASURED BY THE KUD1R PRE


































The subject is untidy, and neither he nor his clothes are clean. When
clothes were obtained for him, the clean body, clean clothes, and a hair
cut brought about a marked change in his appearance. The change was only
transitory, although he did seem to be more secure and more assertive
during this short period of cleanliness.
It was revealed during the counseling interviews that the one thing the
subject disliked most was cursing. It was also learned, from other
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TABLE 5
DATA FROM TEACHERS' RATINGS OF THE SUBJECT IN CASE I










Does even more than he is required
to do in assignments
Does what he is told to do but
no more
Needs some prodding unless
especially interested
Needs prodding even on small
assignments
Doesn't do his work even when he
is prodded
Habitually controls the thoughts and
activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups he influences
others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about his standing
in groups
Other students seem indifferent
to him
Other students reject him
Shows balance in considering
welfare of others and himself
Not interested in welfare of others
unless what they do affects him
Talks about social welfare but does
nothing about it








Comment: Scholastic Achievement, Student's only Concern. Nervous and
withdrawn. Interested only in groups assigned to do scholastic
work. __________——— ____———
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sources, that the father and some of the brothers curse in the home,
loudly and frequently. In the autobiography the subject stated, "When
I am at school I try to change my reactions." It seems that he resents
conditions in the home but is forced to endure them; and so, is trying
to live in two worlds - one at home and one at school.
The relationship between the members of this family is not good. The
subject revealed the fact that he does not feel at ease nor secure in the
home. Narked differences are revealed between him and the other males
in the family. He likes to read and to study, while the other brothers
and most of the sisters place no value on this type of activity. The
subject does not feel that he really belongs in his family nor in his
peer group. Such factors as the condition of his clothes contribute to
this feeling of the lack of belongingness in his peer group at school.
This, in turn, causes insecurity as is manifested by his withdrawing
behavior.
The subject is putting much stress on school marks. He seems to be
using his excellent marks to maintain his ego-balance. His reading and
obtaining knowledge not obtained by others in his family or neighborhood
may offer satisfaction to the self. Identification with heroes in stories
seems to give security. He sometimes expresses the desire to be like
some great man.
The subject was interviewed several times, by prospective employers,
for part-time work; but was not employed. In talking with him one may get
the impression that he is mentally deficient. The way he carries his
head is indicative of shyness and withdrawal. He is particularly reti
cent with the opposite sex, and shows no interest in girls.
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This subject seems to have numerous problems but they all appear to
center around pronounced insecurity. His financial status may cause
emotional instability. Because of the conflict in the self, as exhibited
by this problem, the non-directive process of treatment is being used to
aid the subject in gaining insight into his problems.
Case II - A Quiet One.-- This subject is sixteen years old, and is
next to the youngest in this family of eleven children. The father has
been dead about four years. The mother is forty-seven years old and
completed the eighth grade in school. There are five children in the home
now. Three of the older children completed high school, and one is pre
sently a senior in high school. The relationship within the home is
excellent.
The home is in a surburban area, well-built and attractive, well-kept,
and of adequate size. The yard and surrounding area are clean and orderly.
The subject began school at five years of age, and has an excellent
record throughout elementary school. She has never been seriously ill.
She has had measles, and recurrent colds from which recovery was slow. Her
teeth are not good and she has had dental care many times.
The subject showed no emotion during the administration of the tests..
She followed the directions easily. Results from the mental maturity test
indicate that the subject is functioning at the high normal level of intelli
gence. No special abilities or disabilities are apparent. Her academic
record is excellent. There is no discrepancy between academic aptitude
and achievement.
Strong feelings of inferiority are indicated by the results of the
personality profile. This subject plays a passive role in group situations
and seems uninterested in mixing with people, but she is quite reliable.
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TABLE 6
DATA FOR CASE II CONCERNING THE INTELLECTUAL FUNCTIONING
OF THE SUBJECT AS MEASURED BY THE CALIFORNIA SHORT




































































DATA FOR CASE II CONCERNING THE PERSONALITY TRAITS
























DATA FOR CASE II CONCERNING THE EDUCATIONAL AND
VOCATIONAL INTERESTS OF THE SUBJECT AS MEAtf-





































Vocational choices stated by the subject include teaching elementary
students, operating a florist shop, and doing secretarial work. Her
interest profile indicates that she is most interested in business detail
work - clerical vocations - which is in keeping with her desire to become
a secretary*. Her interest in vocations involving artistic abilities is
very low, which is not in keeping with her hobby of arranging flowers, nor
her desire to become a florist. She is only mildly interested in voca
tions involving social service activities, or those involving business
contacts with people, such as the various fields of selling. Some
interest is manifested in vocations involving technical or scientific work,
and in those involving literary work.
The subject states in the autobiography that she likes school "pretty
good." English is her favorite subject. This preference is supported by
her teachers1 descriptions of her. She does what she is told to do and
does it well, as is borne out by her scholastic record. Her English
teacher reports that her efforts in that class go well beyond the work
required, which tallies with her expressed preference for that field of
study.
Neither her autobiography nor the counseling interviews yield any indi
cation of the subject's like or dislike of any of her teachers. In view
of the fact that most high school students usually develop a strong like
or dislike for someone of their teachers, and inasmuch as adolescents
usually express their feelings rather candidly, her seeming neutrality
toward her teachers is regarded as deviant behavior.
The subject expresses in the autobiography a desire to travel all
around the world. Feeling this desire only occasionally, travel seems to
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be an escape rather than a goal. In mentioning her mother, the subject
writes, and I quote, "She is stocky built. I don't resemble her much.
She just stays around and cleans the house.11 In saying that she does not
resemble her mother, the subject is speaking of the physical aspect, but
means, also, the dull life the mother lives in just staying around and
cleaning the house. She also says her mother is her best friend. She
loves her mother as a daughter should, but interviews reveal that aspects
of her mother, such as her colorless life are very distasteful. It is
probable that the mother is an ambivalent object for the subject.
The subject does not seem interested in the opposite sex. She is
extremely shy when around boys. This is unusual for a girl who is a
member of a large family, and who has brothers near her own age. The
subject participates in no extra-curricular activities, although she sang
in the chorus in elementary school. This would seem that she is becoming
more withdrawn.
The subject's extreme quietness, seclusiveness, lack of ascendency,
shyness, and seeming neutrality toward people and situations seem to stem
from strong feelings of inferiority and/or fear.
It was recommended that the subject be given the leading part in a
skit presented by her class. She performed exceptionally well, but after
it was over seemed to lapse into her former state of passiveness. More
recently she has been given a part in a three-act play, calling for many
practices with both boys and girls. It is believed that she will become
more confident through a continuous series of small successes. In like
manner, what appears to be pent up tension may be alleviated.
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AUTOBIOGRAPHY OF THE SUBJECT IN CASE II
"I was born February 13, 1938 which makes me sixteen. I am next to
the youngest in my family.
As far as school goes I like it pretty good. My favorite subject is
English. I just seem to like everything about English. Home Economics is
interesting to me, especially the cooking and sewing classes. Every
other subject appeals okay to me. As for participation in outside of the
class activities, I am not in many of the few that we have. I was a
member of the chorus while in the seventh and eighth grades. I am my
classroom secretary and reporter. I like English and would like to teach
elementary school children although, sometimes, folks tell me I wouldn't
make a good teacher*
I have a number of friends, but only one close friend. She is a girl.
I don't have a dashing personality, but I do make and keep friends easily.
I'll admit that I used to think boys were monsters, but I like them much
better now.
I like people to act just as they are. I hate snobbish folks and
those who are always trying to draw attention by some way not worthwhile,
Reading and arranging flowers are my hobbies. I am especially fond
of romantic novels. I try to play the piano, only by ear though. I am
afraid that I am not very musical. I like to do experiment cooking when
I do not have anything else to do.
I like going to church but I canU say that I am one of those who
haven't missed a Sunday. I believe that people shouldn't go only to the
church to which they belong, but to others as well. I do that often.
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Sometimes I have a feeling that I would like to travel all around the
world. Just for curiosity I guess. I have often thought of what fun it
would be to ride on a ship or airplane. You might think it odd but I have
never ridien on a train. Bvervhere I have gone has been by bus or car.
My health is fine so far as I know. When I have colds, they always
get me down. My worst weakness is poor teeth and I detest going to the
dentist.
I like sports especially baseball. Next is football. I like to watch
wrestling on television. I like TV for its dramatic and comedy shows. I,
also, like to hear the music but I don't like opera and hillbilly songs.
I like the movies, too.
I am a member of a large family. My father is dead. He died when I
was 12. He worked in a chemical factory. Daddy was a large man and I just
adored him. He would be about 52 or 53 today if he were living.
My mother is 4,6. She is stocky built. I don't resemble her much. She
just stays around and cleans the house. She is my very best friend.
I don't remember but one of my grandparents. She is still living and
very spry at 80 years old. My father's mother was almost wholly Indian
so they tell me. I don't know anything about my two grandfathers but what
has been told me.
As you can see I came from a large family and there was never a lonely
moment even with just my brothers and sisters. Just think what it would
be like with all their friends in and out of the house.
My ambition is to go to college, teach school, and marry some day. I
would like to run a florist shop or do secretarial work also. I'll settle
on one or the other of the above later. This is about all I can say about
my life. I don't think it is over eventful and not too dull."
TABLS 10
DATA FROM TEACHIES' RATINGS OF Till SUBJECT IN CASE II
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Does even more than she is required to do
in assignments
Does what she is told to do but no more
Needs some prodding unless especially
interested
Needs prodding even on small assignments
Doesn't do her work even when she
is prodded
Habitually controls the thoughts and
activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups she influences others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about her standing in groups
Other students seem indifferent to her
Other students reject her
Shows balance in considering welfare
of herself and others
Not interested in welfare of others
unless what they do affects her
Talks about social welfare but does
nothing about it















Comment: Withdraws from the group. Never smiles.
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Case III - A Very Emotional One.— The father, who is about 4.0 years
old, is very ambitious. He owns a small, modern home, and has some shares
in a business. He assumes the responsibilities for the upkeep of the
home. His health is good. He is a veteran of ¥orld War II, is currently
enrolled in a school for veterans, and is working to earn a high school
certificate. He has been employed by the same company since being dis
charged from the armed services. He is a member of the Methodist church,
a Mason, and a Legionaire; is very sociable and is very active in the
organizations to which he belongs. He is anxious to improve the status of
his family, and to give his children the advantages offered by college
training*
The mother is very friendly, quiet and unassuming. She is influenced
in her thinking, to a great extent, by the maternal grandmother who lives
next door. The mother has a common school education, she is thrifty and
works with her husband in carrying out plans for the family.
The individuals in the home are the father, the mother, the subject,
and her nine year old sister. The home is located in a middle class
neighborhood with an elementary school and a community center nearby. The
moral standards within the home are high. Both a piano and a television
set are in the home. The subject has been a music pupil for six years.
She plays the piano and sings well. The mother and sister also play the
piano. There are some good books in the home - classics and two sets of
encyclopedia.
The family is Methodist. They support the total program of the church,
and the subject plays for a junior choral group.
The mother states that the subject had a normal childhood. She had
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measles and chicken pox. Her health and teeth are good. There has been
no illness connected with menustration. The subject is farsighted and
must wear glasses for study and for reading music.
The subject began school at five. Her attendance has been regular,
and her marks have been good through elementary and high school. The
relationship with her teachers is good and she is popular with her peers*
The subject has the ability to understand, with ease, relationships
expressed in words or those expressed with few words. She has the ability
to change precepts to concepts easily in numerical and logical situations.
There is little discrepancy between her academic aptitude and her school
marks.
The subject plays an active role in group situations. She is asser
tive, makes independent decisions, and takes responsibilities seriously,
but is highly sensitive to criticism.
The subject is interested in music to the extent that she wishes to
make it her major in college. The interest inventory indicates a marked
preference for musical vocations. At present she sings, plays a piano
and two wind instruments. Inasmuch as she has more than average ability
to learn music, and has met with some success in her musical activities it
is likely that her interest in music will remain constant. Other voca
tions preferred by this subject include social service and computational
fields. The subject's interest in computational vocations is in keeping
with her ability to work with numbers. She likes to be with people,
hence her interest in social service occupations. The subject shows little
interest in persuasive or mechanical vocations. The lack of interest in




DATA FOR CASE III CONCERNING THE ACADEMIC






































DATA FOR CASE III CONCERNING THE INTELLECTUAL FUNCTIONING
OF THE SUBJECT AS MEASURED BY THE CALIFORNIA SHORT

































DATA FOE CASE III CONCERNING THE PERSONALITY TRAITS





























DATA FOR CASE III CONCERNING THE EDUCATIONAL AND
VOCATIONAL INTERESTS OF THE SUBJECT AS
MEASURED BY THE KUDEE PREFERENCE




































The subject states in her autobiography that she likes both boys and
girls for friends. Although she is usually "surrounded" by them, she is
very sensitive to any criticism coming from the peer group. Some of her
teachers state that she influences the thoughts and activities of others,
yet she is too sensitive to recite well in class.
This extreme sensitiveness is apparent in many other instances. The
subject listed in her autobiography many extra-curricular activities and
other activities in which she participates. Although she has made numerous
public appearances in connection with these activities, she still becomes
quite "nervous" and excited before each appearance.
The subject has always been enthusiastic about school. She has been
encouraged by her parents in forming and maintaining a wholesome attitude
toward high school and college. Although the parents did not attend college,
they and the subject have made plans for her to attend.
The subject describes her father as being a man who "believes in dis
cipline." The problem in this case is attempted suicide by the subject.
It is likely that the father's criticism of an undesirable "boy friend"
of the subject was the climaxing cause of the extreme withdrawing behavior,
which is representative of a very sensitive individual.
The relationship between the parents and the subject was excellent
until recently, when there have been disagreements over privileges and
over associates. The relationship between the sisters is fair. The
subject's parents wanted her very much when she was born, and she was an
only child for six years. During that time she was given everything they
could afford, almost everything she wanted. Soon after her father entered
the armed services, her younger sister was born. Then she, who had
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AUTIOBIOGRAPHY OF THE SUBJECT IN CASE III
I was born August 2, 1938, which makes me fifteen. I am the oldest
child in my family, with a younger sister, 9 years old.
School has always interested me. I can remember how well I've enjoyed
school through the years. This year, 1954-* I'm in the eleventh grade and
I find that I like English and Geometry better than any of my past
subjects. Geography and History were and are subjects that don't interest
me.
In school activities, I participate in the chorus, band, Tri-Hi-Y,
Student Council, I am reporter for the school chorus, assistant secretary
of my classroom and a helper in the principal's office.
I have been a representative for the Tri-Hi-Y and chorus many times.
This enables me to meet new and interesting friends. Once I was in a solo
contest for my chorus, I won.
As for my school marks I usually make A's and B's. I have only gotten
about four C's since I've been in high school.
I have always wanted and dreamed of attending college. I have plans
to major in voice or English. There are many schools that I like but I
prefer a school that is noted for its music.
I have many friends, in fact, I'm usually surrounded by boys and girls.
Even though I have many girl friends I would much rather talk to boys.
They seem to understand much better than girls. I'm the type of person who
usually gives advice to my girl friends and boy friends. There is one
special young man who I am able to tell my troubles. I am a person who
finds it hard to talk to just anyone. So therefore, I'm particular with
whom I tell my troubles.
I like people who are the same everytime I meet them. I like for
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everyone to have a smile and be very happy around me because I always try
to be friendly with everyone. I dislike people who try to be more than
others. I believe that everyone is created equal.
Since I've entered the Home Making Class, I enjoy trying to eook. I
enjoy reading, looking at television, and playing the piano. My worst
habit is biting my nails. Although I've tried to stop, I've been unsuc
cessful.
Every since I was very young I can remember my mother dressing me for
Sunday School. I am a junior usher in our church and also the organist
of the junior choir. Even though I'm young in singing I like to train
others as best I can.
After finishing college I want to go North and get a good job, so that
I can help my father and mother. I would like to travel for about two
years. Then I will probably be ready to settle down, marry and have
children.
My health has always been good so far. I have check-ups twice a year
each year. Of course, I have colds but they never really make me so. ill
that I have to stay in bed.
I have always been interested in sports but I've developed a special
interest in football. Baseball is, also fun to look at, I like to swim,
I must admit here that I'm only learning.
There are only four members in my family. My father, mother, sister
and me. My father is forty years of age. He is a janitor. He is very
progressive and believes in discipline.
My mother is also forty years of age. A quiet and lovable person. She
is mostly a housewife but sometimes works out. Mother is able to play the
piano, so we enjoy staying at home learning new music.
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TABLE 15
DATA FROM TEACHERS' RATINGS OF THE SUBJECT IN CASE III
Description by Teachers of
Subjects Indicated
Does even more than she is required to do
in assignments
Does what she is told to do but no more
Needs some prodding unless especially
interested
Needs prodding even on small assignments
Doesn't do her work e-ven when she
is prodded
Habitually controls the thoughts and
activities of other students
Doesn't oontrol but does influenoe
thoughts and activities of others
In certain groups she influences others
Is carried along by nearest or strongest
influences
Feels secure in group situations
Anxious about her standing in groups
Other students seem indifferent to her
Other students reject her
Shows balance in considering welfare of
herself and others
Not interested in welfare of others
unless what they do affects her
Talks about social welfare but does
nothing about it



































Comment: Can do very good work. Seems more sensitive in oral
performance•
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commanded the attention of the father and the mother, found herself deprived
of the attention of both, almost simultaneously. During this period she
sometimes resorted to temper tantrums to gain attention or to get what she
wanted. This deep-seated jealousy of the younger sister, and the father's
restrictions on the subject's social life (The subject must follow certain
patterns of social behavior if the family is to move upward, socially.),
were among the multiplicity of causes for the subject's unapproved beha
vior. The subject's nail-biting is an expression of an emotionally-toned
impulse involving an element of aggression, with anxiety as a causative
factor. The subject says she has tried to rid herself of this habit but
has not been successful in doing so.
Although the trouble in this case seemed to evolve from the home, the
school counselor and teachers were asked by the parents to aid in the
rehabilitation of the subject. On her return to school after the suicide
attempt, the peer group accepted the subject as if nothing unusual had
occurred. This was of utmost importance in her future adjustment, since
she has always been extremely sensitive to criticism.
There have been numerous counseling interviews, and the subject seems
to have gained insight into her problems. She admits that the parents
show no difference between her and her sister. She seems, now, to appre
ciate what her father does for her; and to realize that what he desires
for her is good. He has taught her to drive the family car, and allows
her to share in the use of it. He is building an addition to the home in
order that she will not have to share her bedroom with her sister. Her
special "boy friend" at the present seems to be the exact opposite of the
undesirable one that she showed interest in before the crisis occurred.
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Counseling interviews have helped the subject to see the desirability of
facing unpleasant situations and of not evading obstacles. There is little
doubt that the subject, with aid in her planning, will make adjustments
in a socially-approved manner in the future*
Case IV - A Perplexed One,-- This subject is the only child in the
home. The family consists of the mother, the step-father, and the subject.
Before the mother married the step-father she and the subject lived with
the maternal grandmother*
Very little information is available concerning the father. The mother
is thirty-five years old. She completed high school, and has had some
training as a secretary. She now works as a clerk in an insurance office.
The step-father finished high school, and is manager of a branch office
of an insurance company*
The relationship in the home is excellent. The mother and the step
father are anxious to have the subject go to college. They own their home
- a five room house with modern conveniences, located in a very good
neighborhood. There are good books in the home - classics, fiction,
encyclopedia; also a television set and a piano.
The family is Baptist, and is active in church work. The father is
a Mason and an Ilk, and is active in both organizations. The subject
belongs to a bridge club.
The subject's health has been good. She had measles and whooping cough,
and her tonsils have been removed. Her teeth are in fair condition with
several having been recently filled.
The subject is a very pleasant person, well-liked by her teachers.
She is very anxious to please, and strives to gain approval. She enjoys
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people, but can be happy alone. She is thorough in any work undertaken,
and is able to make important decisions without help. She was cooperative
during the test situations. She felt ashamed for not having completed
more of the items, but she works slowly. Her personality profile indi
cates a low rank in emotional stability.
TABLE 16
DATA FOR CASE IV CONCERNING THE PERSONALITY TRAITS




























The subject's intellectual functioning is at the lower normal level.
She has little ability to understand others or to make others understand
her. For example, in the test situation she did not follow directions well
and repeatedly asked questions. An original low level of intellectual
functioning is indicated by her limited ability to understand relationships
expressed in words. She understands relationships expressed in symbols and
SI
TABLE 17
DATA FOR CASE IV CONCERNING THE INTELLECTUAL FUNCTIONING
OF THE SUBJECT AS MEASURED BY THE CALIFORNIA SHORT
































a minimum of words much better than those expressed in words. She seems
to have the ability to understand problems of everyday life involving
expenses, income, et cetera. Her academic record through high school has
been poor. There is not much discrepancy between academic aptitude and
level of achievement in this case. Her problems are low marks, in
academic work and some emotional disturbances caused by these marks. The
subject manifests a marked interest in music. She is a drummer in the
school band and sings in the chorus. She expresses very little interest
in outdoor vocations; in vocations involving linguistic work such as
author or librarian; and in those requiring artistic ability such as
decorator or designer. She is only mildly interested in vocations
involving business contacts with people such as selling; and in vocations
involving business detail work such as a cashier. She is interested in
scientific vocations such as technician, and in clerical vocations such
as stenographer or office clerk.
Bach of her present teachers commented thusly, "She Doesn't seem to
have much ability, but tries very hard." Her teachers also state that
she needs prodding on her assignments, but the writer believes that she
needs help instead. A partial explanation for this will be found in the
results of the mental maturity test.
The subject states in the autobiography that when she was ready for
the sixth grade she had formed an unfavorable attitude about the teacher
of that grade. She was very happy to move away and not have this person
as an instructor. This incidental moving at this time seemed to set up a
reaction pattern of flight from unpleasant situations. The subject seems
to worry about and to evade problems instead of trying to solve them.
TABLE 18
DATA FOR CASE IV CONCERNING THE. ACADEMIC











































DATA FOR CASE IV CONCERNING THE EDUCATIONAL AND
VOCATIONAL INTERESTS OF THE SUBJECT AS KAS-
HKEB) BY THE KUDER PREFERENCE ffiCORD-


































DATA FROM TEACHERS' RATINGS OF THE SUBJECT IN CASE IV
Description by Teachers of
Subjects Indicated
Grade Gjgdie Grade Gjgde
Does even more than she is required to
do in assignments
Does what she is told to do but no more
Needs some prodding unless especially
interested
Needs prodding even on small assignments
Doesn't do her work even when she is
prodded
Habitually controls the thoughts and
activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups she influences others
Is carried along by nearest or strongest
influences
Feels secure in group situations
Anxious about her standing in groups
Others seem indifferent to her
Other students reject her
Shows balance in considering welfare of
herself and others
Not interested in welfare of others
unless what they do affects her
Talks about social welfare but
does nothing about it







































Comment: Very little mental ability. Tries very hard.
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AUTOBIOGRAPHY OF THE SUBJECT IN CASE IV
I was born January 9, 1937 at Arkansas Baptist Hospital in Little
Rock, Arkansas. I started school at the age of 5, at Gibbs school in
Little Bock. I adjusted myself well, just beginning grade school. I
continued grade school there until I was promoted to the sixth grade.
I didn't want to be there in the 6th grade because I feared the teacher
that taught that grade.
Something wonderful happened that year which made me leave. My
aunt from Borne, Georgia, came to visit us, before her visit was up, she
asked mother if she could keep me a year. Mother didn't like it at first
but she soon changed her mind and said yes. At that time I was sick with
the chicken pox and couldn't leave with her. About a month later mother
got me ready for my trip, I was so excited knowing that I was going to
Rome to live a year with my aunt and cousin. That was the first time in
my life that I traveled alone.
After I arrived in Rome, I had to start all over again in making
friends with the people in Rome. It wasn't hard for me to do, because
I am the type of girl that is friendly or tries to be friendly anywhere.
There were a few around who didn't care for me much, but it worked out
alright later. I attended my business for one thing and they didn't
understand that.
When school started, I enrolled. The girls and boys were very
friendly to me. I enjoyed going to school then, I don't know why
probably because I was smart or liked the teacher and the pupils. The
type of environment that I like is a rather pleasant one, not too loud
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nor too quiet. The friends that I had in the 8th grade are still my pals*
The thing I don't know is why they act so peculiar sometimes. People
(some) have always wanted to pick on me, for what reason I do not know,
maybe because I am to easy. Mostly the people I talk to like to have
their way or be the leader of everything. Being above someone or being
the person who wants to be everything doesn't cross my mind. I like to
be with a group of girls and boys who try to treat each other equally.
To find a boy friend isn't a problem for me, but the right one is.
it the present I am going with a nice fellow, he isn't smart in school
because he doesn't study if he did he would be. He is a perfect
gentleman when we are out or around adults. He nor myself care for clubs
and party nights.
The time that I am home alone, I bake cookies & cake to occupy my
mind, I watch TV also. I like being alone sometimes, and sleeping I love
it when I don't have anything to do. The weather can be 100° outside yet
I can sleep.
I want to go to college but I fear my grades won't let me go where
I wish. My mother wants me to go, and I do anything to make her happy.
This is my senior year at Main High and I am looking forward to gradua
tion. I would like to go to Tennessee State and major in Biology. Now
I am worried about my grades. All I wish now is school will hurry and
close for the summer.
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She also seems to suffer from feelings of inferiority. She states that
when she came to Rome, although she was a very friendly person, there were
a few who did not care for her. The subject infers in the autobiography,
more than caaee, that people don't like her or that they act peculiar
toward her. She appears over-sensitive to friendliness or unfriendliness,
and states that people have always wanted to "pick on her11. She is one
of a group of girls that have formed a clique since they were eighth
grade students. The subject in Case VIII in this study, designated as
A Frustrated One, is also a member of this clique. In speaking of this
group, the subject states that one thing she doesnH understand is why the
others in the group act so peculiar at times. Here, again, is pointed up
the apparent feeling of inferiority or persecution.
The problem here has been low school marks and feelings of inferiority
seeming to be the result of these marks. Presently, the problem of low
school marks is enhanced because the subject wants to go to college and
she fears that her academic record will prevent her entering the college
of her choice. At one time, the first semester of this school year the
subject had a severe skin rash. After a series of tests, given in an
effort to determine the cause of the rash, a reliable physician concluded
the cause to be "nervous tension."
The subject states that she would like to go to college and major in
Biology. She has taken a college preparatory course in high school, but
a commercial course would probably have been more regarding to her as well
as easier for her. She expresses interest in clerical vocations. Here her
ability to do numerical reasoning would have been an asset, although her
poor command of the language would have been a handicap.
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The writer is not sure that the subject or her parents realize the
subject's limitations. Some teachers state that she is pushed along by
the nearest or strongest influence. This may be true in the classroom
where the subject feels inferior, but in some instances the writer and
others have had the occasion to commend her for making decisions in
peer group situations. The subject states that she likes to be alone. It
is possible that the tension caused by competition with others is
lessened when she is alone.
The test results have been explained to the subject. She has been
aided in realizing her potentialities and accepting herself as she is.
This self-inventory, taking stock of one's assets and liabilities, seems
to have helped the subject to be aware of her abilities, aptitudes, in
terests, limitations, personality traits, and achievements. Although the
subject's marks are not as high as those of her friends, she excels in
some other good qualities, as is pointed out above. The writer has tried
to aid her in realizing this fact and in realizing that, if she chooses
her vocation wisely and in keeping with her abilities, her chances for
happiness through success, and satisfactory adjustment through happiness,
are good.
Case V - A Distressed One.— There are nine members of this family.
The mother is forty-two years old and the father is forty-three. The
children's ages range from two to seventeen. The subject is the oldest
child. The mother completed the fourth grade, and the father completed
the fifth. The home is in a rural area, is rented, and is badly in need
of repair.
The mother works as a domestic. The father worked as a fireman at a
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mill for a number of years, but when the mill converted from coal to gas
his job was eliminated. They gave him other work at the mill but he did
not like it. Now, he works as a laborer, when he works. He has frequently
changed occupations during the last four years, always seeming to find
fault with each one. He seems unable to adjust, and is resentful toward
the people at the mill for having installed the gas furnaces. During the
four years, as he has moved from one occupation to another, he has often
been unemployed. He does not adequately provide for his family.
The subject was burned very badly at one time, has had the usual
childhood diseases, and recently has had frequent toothaches. She needs
to have some dental work done.
The subject appeared bored at the beginning of the personality test,
the first test given, but was cooperative in the succeeding test situa
tions.
The academic record is fair. It has not been necessary for her to
repeat any course of study. She does have the ability to easily under
stand spatial relations, but she does have the ability to test possible
solutions to problems, to reach valid conclusions, and to do good thinking
in the problems of everyday life. Her level of intellectual functioning
is at the middle of the average range.
The subject's interest inventory indicated marked preference for
vocations involving business detail work such as cashier, those involving
linguistic work such as teacher or librarian, and those involving scien
tific work such as a research worker. Her interest in musical activities
is indicated by her participation in the girls' chorus and the band. Her
lack of interest in vocations involving social service activities and
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occupations involving business contacts with people is pointed up by her
lack of sociability.
The subject is described by her teachers as being moody and maladjusted.
About four months ago the subject told the counselor that she was sure a
certain teacher hated her. She was, at that time, under the impression
that a number of people didn't like her. Included in this number were
some of her teachers, other adults in the community, and some of her peers.
On the personality profile the subject ranked low on all traits
except ascendancy, in which she ranked low average. These low marks point
up emotional instability, lack of responsibility and lack of sociability.
TABLE 21





































DATA FOR CASE V CONCERNING THE INTELLECTUAL
FUNCTIONED OF THE SUBJECT AS MEASURED BY
THE CALIFORNIA SHORT FOB! TEST OF MENTAL

































DATA FOR CASE V CONCERNING THE EDUCATIONAL AND
VOCATIONAL INTERKTS OF THE SUBJECT AS MEAS




































DATA FH)M TEACHERS • RATINGS OF THE SUBJECT IN CASE
Description by Teachers- of
Subjects Indicated
Does even more than she is required
to do in assignments
Does what she is told to do but no more
Needs some prodding unless especially
interested
Feeds prodding even on small assignments
Doesn't do her work even when she is
prodded
Habitually controls the thoughts and
activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups she influences others
Is carried along by nearest or strongest
influences
Feels secure in group situations
Anxious about her standing in groups
Other students seem indifferent to her
Other students reject her
Shows balance in considering welfare of
herself and others
Not interested in welfare of others
unless what they do affects her
Talks about social welfare but does
nothing about it






























Comment: Excellent ability, but is moody and seems to be maladjusted,
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TABLE 25
DATA FOR CASE V CONCERNING THE PEESOKALITY TRAITS




























The lack of sociability is also pointed up by her lack of interest in
vocations involving social service activities. These low ranks also
indicate self-depreciation and feelings of inferiority.
The subject describes herself in the autobiography as being too easy
or "taking too much", and implies that her mother is of the same type.
The subject has seemingly developed feelings of inferiority because she
does not have a home, clothes, spending money, and other things her
friends have. She feels that her father is the cause of the present status
of the family, and she and her father are antagonistic toward each other.
During the interviews, the subject revealed that she has been, and is
still trying to persuade her mother to separate from her father. She
said, and I quote,"I told Mama to quit Papa because as long as she stays
with him there will be more babies to take care of, and he doesn't take
care of the children he already has. If she quits him the law will make
him give some money for their support." The subject has attempted to
move from home four or five times within the last year. Mhile she is
away she stays with a couple who has helped her. These are respectable
people who have no children, and they have given the subject clothes and
money. They are in a social class above the class the subject is in,
they have a very nice, modern home, and living with them gives the
subject the status she desires. The father seems to resent this couple's
helping her.
The subject's antagonistic attitude toward her father, who she blames
for the family's status, seems to have developed from her strong feelings
of inferiority. The father's inability to adjust to the change of employ
ment indicates emotional instability on his part.
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AUTOBIOGRAPHY OF THE SUBJECT IN CASE V
I was born on February 8, 1937 which makes me 17 years of age because
this is February 26, 1954-. Unlike many of my friends who were born in
hospitals I was born at home. Six children followed. A turning point in
my life is when I began school-life. From the beginning I cherished
going to school. I entered Pepperell Schools in Lindale, Georgia at the
age of five. The family decided to move so I had to stop school there.
Upon moving to Borne I came in contact with such diseases as measles,
chicken pox, mumps, etc. By this time I had to wait until the next term
to complete my course of the first grade.
When I did start I was very proud of myself because I knew my A B C's
and could count as far as my teacher wished. Through grade school I
admired my teachers for their personality, hand-writing, singing ability
and teaching ability.
In the third grade I got my right arm seriously burned on an electric
iron and the scar still remains. I also got my first spanking in the
third grade.
I used to be the type that you could walk on and when I would get up
you could kick me back down. I've almost grown out of this in the past
year but I'm not completely recovered because I still take more than I
should. I think maybe I got this from my mother.
Through the eighth grade my marks were excellent but the past two
years have brought a different story. I let too many things play on my
mind but I can't seem to help it.
During my first years of adolescence I was quite tomboyish. Boys were
my best friends and to a certain extent they still are except there are
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some things that you can't share with boys.
Mhen I began to grow up and the boys started noticing me I wasn't
conscious that I was really dating boys because I had grown up with them.
There have been quite a few obstacles in my life and recently I have
tried to get the courage to live them down. One of my friends ( a boy
of course) suggested that I had too many activities on my mind and if I
get these off I should be able to lead a better life. The biggest problem
of all is how to put one activity away without throwing away one of my
favorites. There is music in all forms; piano, band, chorus. Other
activities included ares Tri-Hi-Y, Student Council, Vice-President of
the 11-B class and school work as a whole with thoughts of what will I do
this afternoon?
I enjoy doing church work. At my church I participate in Sunday
School and B.T.U. activities, and the Junior Ghoir. On Sunday afternoons
I have a Christain club composed of young girls around my age.
My hobby is reading although dancing is about to take its place since
I don't have any reading material or a job with which to secure money to
buy books.
I appreciate people who possess any type of talent, mostly singing
and writing. I could listen to good singing all day long without eating.
I like spirituals and good classicals. I like all subjects that are
taught interestingly by the teachers. I hate doctors. I like people who
like to laugh. I wish to visit Paris, Mexico and California. I don't
wish to spend all of my life traveling unless it is for the sake of sing
ing. I like boys who wish to become real men instead of loafers and girls
who wish to become cultured. I like friendly people. I wish to become
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so that I will be able to secure for myself a house and a car. I hope that
I will have faith enough to finish my last twelve months of school. One
of the things that I will have to remember is "With God All Things Are
Possible" and also a quitter never wins and a winner never quits."
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In the autobiography the subject states that she likes boys who wish
to become real men, and girls who wish to be cultured. This statement,
and her admiration for people who are talented, point up her strong
desire for a higher status through achievement as well as through the
possession of material things.
The subject's belief that certain people do not like her has created
a feeling of not being worthwhile. This, with the strong feelings of
inferiority and the lack of feelings of security, have caused tensions and
anxieties which, in turn, have resulted in anti-social behavior.
The offices held by the subject in peer group organizations, and
mentioned by the subject, are helping to create for her a feeling of
being worthwhile. The counselor is trying to encourage the subject to
acquire status through achievement. The subject seems less tense since
these remedial measures have been instigated*
Case VI - A Timid One.— This subject is fourteen years of age and is
in the tenth grade. She is the oldest of three children. The mother is
about thirty-five years of age and the father is about thirty-eight. The
mother completed two years of college work and is a clerk in an office.
The father graduated from a trade school and is a partner in a business.
The subject is tall for a fourteen year old, and having grown very
fast, she is slightly awkward. She is healthy, has had measles, but
seldom has a cold.
During the administration of the first test she appeared apprehensive,
but was relaxed during the succeeding ones. She understood directions
easily. The subject displays remarkable ability to recognize the nature
and implications of problems. Special abilities in this area are evident.
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She understand relationships expressed in words better than those expressed
in symbols with a minimum of words. There seems to be a deficiency in
her ability to understand spatial relations.
Upon entering elementary school, the subject was placed in the second
grade, having been taught at home by the mother. She has been promoted
each year and now, at fourteen, is two years younger than most students
in the tenth grade. Physiologically, she is maturing very slowly. Most
of the other girls are much more mature than she is and therefore think
differently.
It appears that the subject's parents gave her the impression that she
was a near genius. This is not borne out by the test results.
TABLE 26
DATA FOR CASE VI CONCERNING THE INTELLECTUAL FUNCTIONING
OF THE SUBJECT AS MEASURED BY THE CALIFORNIA SHORT
































In her autobiography the subject states that her little sister is
very smart, using as a basis for this assumption the fact that the child
knows the alphabet and can count well at the age of four. This seems to
be a repetition of what happened to the subject as regards her mental
ability, insofar as the impression given by her parents is contrasted
with what is revealed by the mental test.
There seemed to be no striking aspect of this subject's performance
on the personality profile. All traits measured were positive and in the
lower normal range. The subject is more interested in scientific and
artistic vocations and activities than in any others. Presently, she
takes no part in extra-curricular activities. At one time she was in the
school band, but her parents forced her to give up this activity because
her academic average was below "B",. She is mildly interested in many
vocations. This indecision is due in part to her age and in part to the
inability to make choices.
The family belongs to the Church of Christ. The tenets of this sect
control the thinking and actions of its members. The subject, as is the
rest of the family, is completely dominated by the father. He seems to
make even the smallest decisions for the family. The parents do not allow
the subject to be herself. She must get up early enough daily to get
breakfast for her young brother and herself, dress her brother and send
him off to school, dress herself and leave in time to catdh a school bus,
while the parents remain in bed. In this situation the subject is given
responsibilities beyond her chronological age. In contrast, she is not
allowed to choose her clothes or to decide about leisure time activities,
and so is treated as if she were not even fourteen years old.
10*3
AUTOBIOGRAPHY OF THE SUBJECT IN CASE VI
I was born November 29, 1939, at the McCall Hospital in Rome,
Georgia. I am now fourteen years old. My favorite color is red. I have
brown eyes and brown hair and a light complexion.
I like school very well. My favorite subjects are English and Alge
bra. My worst subject is History. I have also had a course in typing
and shorthand. I like each very well.
My first school was kindergarten. I began school when I was two and
graduated when I was six years old. Then I went to an elementary school
with grades from one to five. Then I changed to a school, in which I am
a tenth grade student*
I make friends with anyone easily. My best friends are seven girls
and five boys. We all get along very well.
I don't like people who aren't friendly and kind, good-natured and
polite. I like people who like sports, church, and I also like to travel*
My favorite sports are softball, basketball, skating, bicycling, and
picnicing. I also like to cook and knit very well.
I have not yet decided what I would like to do when I grow up. I
would like to be a baby doctor or a stenographer. I hope my final deci
sion will be a good one.
There are five people in our family: my father, my mother, my sister,
my brother, and I. My sister is four years old. She is very smart and
could count to ten when she was only two and one-half years old. She
attended kindergarten school. My only brother is eight years old and is
a third grade student in school.
We live in a housing project where my mother is a clerk.
TABLE 27
DATA FOR CASE VI. CONCERNING THE PERSONALITY TRAITS



























DATA FOR CASE VI CONCERNING THE EDUCATIONAL AND VOCATIONAL
INTERESTS OF THE SUBJECT AS MEASURED BY THE KUDER





































































DATA FROM T1ACHEBS" RATINGS OF THE SUBJECT IN CASE VI










Does even more than she is required
to do in assignments
Does what she is told to do but no
more
Needs some prodding unless especi
ally interested
Needs prodding even on small
assignments
Doesn't do her work even when she
is prodded
Habitually controls the thoughts
and activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups she influences
others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about her standing in groups
Other students reject her
Shows balance in considering
welfare of herself and others
Not interested in welfare of others
unless what they do affects her
Talks about social welfare !>ut
does nothing about it













Comment: Too timid. Seems never to be sure of herself. Too sensitive
of criticism
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Consequently, when she finds it necessary to make even a minor decision
she becomes highly perplexed. Her teachers state that she is prone to
follow the nearest or strongest influence. Having had no experience in
making decisions, naturally she becomes fearful that her decisions will
be wrong and that they will be criticized. Her teachers state that she
seems never to be sure of herself, and that she is too timid to recite in
class. Her extreme timidity is not only evident in her associations with
adults but with her peers as well.
Outstanding in the multiplicity of causes of maladjustment in this
case seem to be dominance by the father; being out of her age group in
school; the religious beliefs of the family, which cause the subject to
be somewhat different in her dress and also cause her recreational activi
ties to be limited (she cannot attend the theater); and the discrepancy
between her academic aptitude and record and her parents' opinion of her
intellectual functioning.
Remedial measures in this case are limited because of the religious
beliefs of the family, and because of the parents' lack of cooperation
with the school program. However, the knowledge gained from interviews
with the parents will be of much assistance to the counselor and the :
teachers in understanding the behavior of the subject, and will help them
to help her toward healthy adjustment. It seems that the counseling
interviews and the explanation of test results have helped the subject
realize that she is neither a genius nor a dullard; not someone too
immature to make decisions, but one who, with practice, will be able to
make right decisions. Her teachers are cooperating by being very careful
of the way in which she is criticized, because even constructive
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criticism, which would help the average individual, seems to upset her.
Case VH - A Disinterested One*— The subject is the older of two
boys born about a year apart to a teen-age couple. The father deserted
the mother when the subject was four years old. The mother and the boys
moved to another town to live with the maternal grandmother. There they
lived for two years, returning to Rome when the subject was six years
old, at which time he entered school. Until she remarried the mother had
to be away from the subject and his brother because she had to work to
support them.
The mother remarried when the subject was ten years old. The indivi
duals in the home are the mother, the subject and his brother, the step
father, and a five year old girl, who is the daughter of the mother and
the step-father. The mother finished the seventh grade and is active in
church and P.T.A. work. The subject's father completed the fifth grade.
The step-father completed the seventh grade, and is now attending a school
for veterans. He is creative with a high degree of manual dexterity, and
is very ambitious. His hobby is building miniature buildings of various
materials, some being replicas of buildings in the town. He is very much
interested in his stepsons, and treats them as if they were his own sons*
He provides adequately for the family, not only the necessities, but
some luxuries. He has purchased bicycles for both the boys and a projector
for home movies*
The subject's intellectual functioning is at the lower end of the
normal range. While there is no marked discrepancy between his academic
aptitude and his school marks, it is believed that had the subject been
interested enough to apply himself to the fullest extent of his ability
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he could have earned passing grades. The subject does not readily under
stand spatial relationships, nor does he have ability to do logical
thinking in arithmetic and to do the mathematical phases of school work.
He understands the relationships in words better than those expressed in
symbols.
The subject is very persistent and is a steady worker when doing
something he is interested in. He is not easily upset when things go
wrong. He is gregarious and tends to be a leader in group situations.
The subject shows marked preference for musical and artistic voca
tions. This interest in musical vocations and activities is manifested
in his participation in the school band. It is probable that his interest
in artistic vocations and activities stems from his interest in his
step-father's creative ability and his hobby. His interest profile shows
very, very little interest in outdoor or mechanical activities. He does
not participate in sports.
TABLE 31
DATA FOR CASE VII CONCERNING THE INTELLECTUAL FUNCTIONING OF THE
SUBJECT AS MEASURED BY THE CALIFORNIA SHORT FORM TEST OF




























































DATA FOR CASE VII CONCERNING THE PERSONALITY TRAITS





























DATA FOR CASE VII CONCERNING THE EDUCATIONAL AND VOCATIONAL
INTERESTS OF THE SUBJECT AS MEASURED BY THE KUDER


































The subject is not interested in school but, as his autobiography
states, he is very much interested in the school band. The same source
of information reveals his having to repeat both eighth and ninth grades.
His band teacher and his history teacher state that the subject shows
no interest in the welfare of others unless what they do effcts him. He
seems to have leadership ability, but it is usually directed into some
disapproved channel. He will not participate in fights but will urge
others to do so. His present homeroom teacher states that he is very
helpful in the classroom if whatever is to be done requires physical acti
vity. He readily accepts punishment but seems to resent it, inwardly,
inasmuch as he remains unresponsive for an hour or two afterwards* He
seems to enjoy seeing others punished, but it is difficult to determine
whether he is sadistic or whether he is just happy that for the time being
he is not receiving the punishment. In this case punishment for being
a "show-off has been regular, but the subject has such a pronounced
craving for attention that he will do almost anything to satisfy the need.
He often tries to make "bright remarks", and to be very witty. It is
highly probable that this desire for attention stems from conditions in
the early life of the subject. With his mother having to be away from
home in order that she might work to support her children, the subject
probably never had enough attention to satisfy his ego. Now, with poor
marks and the opportunity to participate in that extra-cirricular
activity he most enjoys being jeopardized by these marks, he is far from
being secure.
The subject states in his autobiography that "bad company" caused
him to repeat the eighth and ninth grades. This may be partially true.
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AUTOBIOGRAPHY OF THE SUBJECT IN CASE VII
I was born on November U9 1939, in Floyd County. I lived in North
Rome until I reached the age of U» M?" mother, brother and I moved to
Rockmart and lived for two years. We moved back to Rome when I was six
years old.
We lived at 505 East 14th Street. At the age of ten we moved to a
housing project where we now live.
I am 5 ft. 11 in. tall, weight 127, color of eyes dark brown, color
of hair black, complexion tan.
I started to school at the age of six. I went through the first to
seven without repeating any grades when I were promoted to the eighth I
had bad company so that made me repeat the eighth grade.
When I finally reached the ninth I had bad conpany so that I am still
in the ninth grade.
Jfy hobby is music and swimming. In 1950 I entered into the Main High
School band. The instrument which I am playing is the trombone.
In 1954. a new rule was made. Students with MD" or MF" average could
not be in any activity. I was among the students with MD" or "F"
average. I will do my best to make a "C" average this semester.
When I finish school I want to be a band director.
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TABLE 35
DATA FROM TEACHERS« RATINGS OF THE SUBJECT IN CASE VII










Does even more than he is required
to do in assignments
Does what he is told to do but no more
Needs some prodding unless especially
interested
Needs prodding even on small assign
ments
Doesn't do his work even when he
is prodded
Habitually controls the thoughts and
activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups he influences
others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about his standing in groups
Other students reject him
Shows balance in considering welfare
of himself and others
Not interested in welfare of others
unless what they do affects him
Talks about social welfare but does
nothing about it.












Comment! Is repeating ninth grade. Seems only
Band classes. Blows a trumpet well.
to be interested in
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The boy who was his best friend in the eighth grade is now in an insti
tution for delinquents. His best friend in the ninth grade has left
school and is employed.
The band director is cooperating with others in efforts to help the
subject by giving him some solo parts for his trombone, and by assisting
him to carry on the duties of the office he holds in the band organiza
tion. Special effort is being made to praise him for the commendable
things he does, and not to punish him for his efforts to receive atten
tion. A change in courses is advised for next semester. Since the
subject shows marked interest in musical and artistic vocations and acti
vities, enrollment in such classes as Music Appreciation, History of
Music, Art Appreciation and Woodcraft would be more rewarding to him.
Case VIII - A Frustrated One.— The maternal grandmother, with whom
the subject and her mother lived, cared for the subject during infancy.
It was necessary that the mother work to provide for the subject. There
was no grandfather in the home.
The mother is about thirty-five years old and is very energetic.
She is employed as a domestic worker. The subject is Baptist and is
active in the Sunday School. She belongs to her father's church. The
grandmother, mother, step-father, and the half-sister and half-brother
are Methodist. The mother and grandmother are very active in the church.
The mother is also active in the F.T.A. She completed the tenth grade
in school. The father completed the seventh grade, and the step-father
completed the sixth.
The family lives in a fairly good neighborhood. They own their home.
It is small but neat, and the surroundings are clean and well-kept. Two
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churches, a ball park, a theater and two stores are nearby. A middle-
income housing development is also in the vicinity.
TABLE 36











































DATA FOR CASE VIII CONCERNING THE INTELLECTUAL FUNCTIONING
OF TIBS SUBJECT AS MEASURED BY THE CALIFORNIA SHORT
































The relationship within the home is good. The step-father will help
as much as possible in sending the subject to college. He treats her
as if she were his own daughter.
The subject started to school when she was six years old. Her attend
ance has been regular. She has had measles, chicken-pox, and whooping
cough. She is five feet, five inches tall and is very attractive.
The subject showed some anxiety during the first test, but was
relaxed and cooperative during the succeeding ones. She can understand
directions easily. Her intellectual functioning is at the middle of the
average range. The subject has the ability required to easily distinguish
between fact and propaganda, and to understand the problems involving
expense and income and making change. Her present work requires this type
of ability. The subject has the ability to easily understand relationships
expressed in words and those expressed with a minimum of words. Her ori
ginal lemL of functioning is in the limits of normalcy.
The subject is responsible and trustworthy. These traits have enabled
her to enjoy success as a ticket-seller, and as a helper in the High
School Principal's office. She lacks a high degree of self-confidence,
and is very sociable.
The subject expresses very little interest in vocations involving
special artistic abilities, although she says she would like to be a dress
designer. She shows marked interest in those vocations involving busi
ness detail work as cashier, stenographer and clerical worker. Interest
in these vocations is pointed up by her desire to take a business course
if she is not financially able to go to college. A strong interest in
occupations involving social service activities as a teacher, and those
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involving linguistic work as a librarian are indicated on her interest
inventory.
TABLE 38
DATA FOR CASE VIII CONCERNING THE PERSONALITY TRAITS OF


























Almost all of the teachers who were interviewed about this subject
felt that she could have done much better work. Her teachers comments
were such as this, "She wastes time," "She could have done better work".
Most listed her as doing what she is told to do but no more. Her Home
Economics teacher was the only teacher who stated that the subject had
to be prodded, even on small assignments. She has had frequent "clashes"
with certain teachers, and her Home Economics teacher is one among
these.
The subject states in her autobiography that she does not have a
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hobby because she does not. have time for one. She works as a ticket-seller
in a theater a part of each night. She also mentions that she does not
like to "go" a lot. It is known that she did go out rather frequently
before she began working. She rationalizes by saying that she does not
like to go out.
TABLE 39
DATA FOR CASE VIII CONCERNING THE EDUCATIONAL AND VOCATIONAL
INTERESTS OF THE SUBJECT AS MEASURED BY THE KUDER




































DATA FROM TEACHERS1 RATINGS OF THE SUBJECT DJ CASE VIII
Description by Teachers of
Subjects Indicated
Does even more than she is
required to do in assignments
Does what she is told to do but
no more
Needs some prodding unless
especially interested
Needs prodding even on small
assignments
Doesn't do her work even when
she is prodded
Habitually controls the thoughts
and activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups she influences
others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about her standing in groups
Other students reject her
Shows balance in considering
welfare of herself and others
Not interested in welfare of others
unless what they do affects her
Talks about social welfare but does
nothing about it













































Comment: Wastes time. Frequently clashes with teachers.
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AUTOBIOGRAPHY OF THE SUBJECT IN CASE VIII
I was born September 24, 1936, which makes me seventeen. I like
school, and my favorite subject is Chemistry. Ify hardest subject is
Literature.
Jfy" temper is very high, but I am learning to control it better now.
I enjoy attending Sunday School and I do my best to go every Sunday.
I dislike snobbish people who put on, and think they are better than
anyone else. I can't stand girls who always go around with their heads
stuck up in the air, and think they are cute. I don't think I am cute.
People say that I do, but I know myself that I don't.
As for friends, I haTO very few. Especially girl friends. I have
three close girl friends. I would like to have more. I like boys in
general. I enjoy their company as well as I do girls. I like to talk
and play with them.
I don't hara any hobbies. One reason is, I don't have time. I
attend school during the day, and work part of the night. The biggest
think I like to do is read. I enjoy popular, classic, and spiritual music.
I don't go for the "blues" type.
I don't like to go a lot. I had rather stay home. I don't care about
parties, but I go enough to keep from being left out. I don't care much
for dating a lot of boys, although I realize that I should date more
than one.
I like to sew more than anything else. Especially for myself. I
enjoy making skirts without a pattern. If I go to college, I want to make
sewing and dress designing my profession.
I don't know the exact age of my mother, but she is around thirty-two.
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She isn't very strict on me, and I am thankful for that. She has told
me things that I should know, and I don't go against her advice. She
doesn't try to pick my friends for me, and she gives me as much as she
can.
I have a sister five years old, and two brothers, fifteen and seven.
I love all of them. % sister is my favorite because she is so smart to
be so young.
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Interviews with this subject revealed that she is frustrated. The
fact that she is illegitimate is of great concern to her. She looks very
much like her father, uses his name, and chose to join his church instead
of her mother's. He contributes toward her support.
The three good friends that the subject mentions in her autobiography-
are girls that she has been very friendly with since all four of them
were in eighth grade together. One other of this group is included in
this study as A Perplexed One.. The subject is not popular with girls in
her age group other than her special friends. She states that she does
not like snobbish people but her peers accuse her of ignoring them when
her special friends are around, although she acts very friendly when they
are not present. The subject seems to be just on the periphery of the
little group of four, and is frustrated because the others have better
homes, cars, clothes, et cetera, than she has. It is probable that she
would be happier and more satisfied with a group in which she would not
find it necessary to strive so hard to keep up. However, she feels that
staying in this group gives her a desired status. She is the only one of
the group of four that must work to help support herself. The subject's
actions toward her teachers seem to be due to frustration growing out
of feelings of inferiority. These feelings are expressed in aggressive
behavior, and as a result she has developed an overbearing attitude.
The subject needs a feeling of personal worth in order to satisfy
the demands of the ego in an acceptable manner. Counseling interviews
seemingly have helped the subject gain insight into her problems. As
soon as she is certain that she can go to college, it is probable that
much of her tension will be relieved. Interviews with the father have
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resulted in his promise to contribute a certain amount each month toward
her expenses. Strong feelings of inferiority, developed because of lack
of status and expressed in aggressive behavior, have seemingly caused
the maladjustment of this subject.
Case IX - A Self-Pitving One— There are four children in this
family. The mother, the father, three of the four children, and the
paternal grandmother live in the home. The relationship between the
members of the household is fair.
The mother, who is about forty years old, completed the seventh grade.
The older sister, who is now married, completed the eighth gradej and an
older brother, who was in the tenth grade last year, left school to
volunteer for duty in the armed services.
The family is Baptist. The mother and the children are very active
in the church.
The home is located in a poor neighborhood. They own the home, but
it is badly in need of repairs and paint. The yard and surrounding area
are neither orderly nor clean. An elementary school and a public recrea
tion center are in the neighborhood.
The subject entered school at six years of age, is now seventeen and
in the tenth grade. He says that he repeated the fourth grade because
his family moved in the middle of the school year. His academic record
in elementary school was fair. His health has been good. He has had
measles and mumps.
The subject did not follow directions well and asked questions during
the administration of the tests. The mental maturity profile revealed
the presence of marked ability to do logical reasoning, to test possible
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TABLE 41
DATA FOR CASE IX CONCERNING THE ACADEMIC




































DATA FOR CASE IX CONCERNING THE INTELLECTUAL FUNCTIONING OF
THE SUBJECT AS MEASURED BY THE CALIFORNIA SHORT FORM































solutions to problems, and to arrive at valid conclusions. It is very
high in proportion to the subject's ability to do other types of mental
activities. His low rank on the language factors of the mental maturity
test revealed an original low level of intellectual functioning. His
low rank in the ability to do numerical reasoning helps to explain his
failures in Algebra as revealed by his academic record.
The subject is reliable and emotionally stable. He is assertive
and does not depreciate himself, but he believes his failures are due
to others.
The subject expresses great interest in social service vocations and
activities. It was revealed during the interviews that he disliked any
activity that was not carried on with other persons, such as reading.
Even during television programs he likes to discuss what is being pre
sented with his brothers and fattier. He likes sports programs and "Westerns".
His interest in outdoor activities is pointed up by his participation in
athletics. The woodwork in Vocational Arts class gives opportunity for
expression of his interest in creative vocations and avocations. He is
not interested in scientific, clerical, nor mechanical vocations, and
shows very little ability to succeed at anything in these categories.
It was revealed during the interviews that the subject was not given
money by his parents for bus fare nor for school lunches, although both
parents work and there is only one child to support. He states that he
earned enough money during vacation last summer to purchase his school
clothes. It appears that the parents are not interested in their child
ren completing high school. A brother left school at sixteen because he
had to help support himself, and was not able to find part-time work.
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DATA FOR CASE IX CONCERNING THE PERSONALITY TRAITS OF THE

























DATA FOR CASE IX CONCERNING THE EDUCATIONAL AND VOCATIONAL
INTERESTS OF THE SUBJECT AS MEASURED BY THE




































AUTOBIOGRAPHY OF THE SUBJECT IN CASE IX
I was born November 10, 1936 which makes me seventeen. I like to go
to school but I have financial difficulties. I live about three miles
from school which is quite a long ways to walk. My favorite subjects
are History, Vocational Agriculture and Biology. Methematics and English
are very complicated for me to comprehend. I am doing better in my
English class, and I would do better in my Mathematics class if my teacher
would only take time and explain the problems more clearly. I admire
people who are clean and have nice personalities but I do not admire
people who are clean and have no personality.
Of course I have some habits like playing with grownups and smoking
that I am trying to rid myself of. I like all sports but n^ favorite
sports are football, basketball, and golf. There are seven members of
our household, my brother is 18, my sister is 15, W niother is 40 and
father is 4-0, my grandmother is 82 years of age.
Horace my brother will report for active duty in the United States
Army March 8, 1954-• My sister Mary is 15 years of age. She cooks and
cleans our house. She has not completed high school yet.
My mother is 40 years of age and is very religious. She is the presi
dent of the Baptist training union at our church. She is the treasurer
of the Zion Daughters Club. She works eight hours a day and six days a
week at the Ancher Home Mills as a cook. And everything mother tells
any of us to de we do without a worry. She always seems to be happy but
I can tell when she is sick and worried. My father is 40 years old. He
is a fan of the Brooklyn Dodgers baseball club. He is not at home very
often. I am very fond of him.
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Jfy dearest grandmother who is 82 years of age was born in Floyd
County. She is a lovable person and she takes good care of the family
when we are sick. Oh! how I love to hear her chant about the Indian
stories and the songs they used to sing. She is on my father's side and
she is the only one of his family living. Now I will tell you of my
grandmother on my mother's side. She was born in Upson County. She
is 79 years of age. She is very amusing at times, when she feels well.




DATA FROM TEACHERS1 RATINGS OF THE SUBJECT IN CASE IX










Does even more than he is
required to do in assignments
Does what he is told to do but no more
Needs some prodding unless
especially interested
Needs prodding even on small
assignments
Doesn't do his work even when he
is prodded
Habitually controls the thoughts
and activities of others
In certain groups he influences
others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about his standing in groups
Others seem indifferent to him
Other students reject him
Shows balance in considering welfare
of himself and others
Not interested in welfare of others
unless what they do affects him
Talks about social welfare but does
nothing about it
Shows no concern for welfare of others
Doesn't control but does influence


























Comment: Wants attention and resorts to unacceptable methods for
obtaining it. Arrogant and annoying.
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The subject states that he has tried to find employment for after-school
hours but has been unsuccessful. The writer, in interviewing members
of the family, was told by the mother that the family was doing what they
were able to do for the subject.
Tdhen asked for an explanation of his low marks for the first semester
of this school year, the subject stated that the teachers didn't explain
the subject matter clearly. His teachers state that the subject wants
attention and resorts to unacceptable methods to get it. They also state
that he needs prodding unless he is particularly interested.
There is little discrepancy between his academic achievement and his
intellectual aptitnJe. His intelligence would have been in the low range
were it not for his exceptional ability to do logical reasoning.
ffliile it seems that the problem of little money is common with most
teen-age boys, the subject, instead of facing the problem, rationalizes
by faulting others for his failures and feeling sorry for himself.
Nothing is his fault, he satisfies the self by blaming others. Frustra
tion, anxiety, and a mild hostility are evident in his reactions.
The test results, in each instance, were explained to him. It was
pointed out to him that his attitude has probably been the main cause of
his failures, both in school and in obtaining employment. The possibi
lity of supporting himself entirely while attending school was brought
to his attention. A change in this subject's attitude will do much
toward ameliorating his problems. Part time employment was secured for
him, and a change in the course of study was recommended for next semester.
Case X - A Puzzling One.— The members of this family are the father,
the mother, and nine children. The mother is about forty-five years old
137
and the father is about fifty-four years old. The children range from
six to twenty-eight years of age. There are three boys younger than the
subject.
The relationship in the home is desirable between the mother and the
children, but not so between the mother and the father, nor between the
father and the children. These strained relationships are probably due
to the father's extra-marital affairs.
The children have all been forced to work, as soon as they can find
part-time employment, in order that they may support themselves and aid
in maintaining the home. All of the brothers and sisters older than the
subject have reached high school, but only one has remained to complete
high school work. Economic conditions have not allowed them to remain.
The subject is the oldest child at home now. Both girls are older
than the subject and have married and moved away. During the last two
years the mother's health has not been good, and the boys have had to do
most of the housework. The subject has done most of the cooking at
home, in addition to working the early hours of each night and all day
on Saturdays at a shoe shop. The mother seems to be very close to her
children, and they treat her as an older sister. The subject and his
brothers are aware of the unwholesome relationship between the parents.
They align themselves with the mother and resent their father's actions.
The house in which they live is a rented one and is in a poor state of
repair, but the mother tries to make the inside comfortable and attrac
tive.
The subject is five feet, eleven inches tall. He is taller than any
of his brothers and is quite attractive. He and his youngest brother are
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much darker in coloring than the other members of the family, and have a
much better grade of hair. The subject shows every evidence of having
matured early, physically. This fact was noticeable his first year in
high school, when the subject was only fourteen years old. His health
is good. He has had measles and mumps, and was compelled to have two
teeth extracted this semester. The subject moves slower than most boys
his age, in fact, he is rather deliberate in all his movements.
The subject regarded the tests as a challenge. He seemed to
thoroughly enjoy taking them, and showed no tension or anxiety. After
he had taken the mental maturity test he remarked that he particularly
enjoyed the mathematical portion. On this test the subject's percentile
rank for the numerical and logical reasoning factors was ninety-nine.
This indicates superior ability in recognizing the nature and implications
of problems, in reaching valid conclusions, and in solving mathematical
problems. This ability is related to his interest in mathematics and to
the pleasure derived from the mathematical part of the test. He has
unusual ability to understand the relationship between symbols and the
realities for which they stand, and to change preeeptlons into concepts.
The subject also has great ability to understand relationships expressed
in words and those expressed with a minimum of language. The weakest
factor in his intellectual functioning seems to be his ability to deal
with global concepts.
The subject talks very little in peer groups, but gets along well
with his peers and his teachers. When he is with a group of his peers
he listens, smiles occasionally, and contributes a word or two at
intervals. He has a pleasant disposition, and is as deliberate in his
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speech as he is in his movements. He is assertive and reliable and very
easily influences others. He relaxes easily, is calm and easy-going. He
takes responsibilities seriously, having had to provide for himself for
a number of years. His teachers rate him as being influential in groups,
and as feeling secure in group situations. Teachers also commented on
his excellent abilities, but expressed themselves as being concerned
because the subject is very seldom motivated to use his abilities to
their fullest extent.
TABLE 46
DATA FOR CASE X CONCERNING THE INTELLECTUAL FUNCTIONING OF
THE SUBJECT AS MEASURED BY THE CALIFORNIA SHORT
FORM TEST OF MENTAL MATURITY ADVANCED































DATA FOR CASE X CONCERNING THE PERSONALITY TRAITS OF THE


























DATA FROM TEACHERS1 RATINGS OF THE SUBJECT IN CASE X
Description by Teachers of
Subjects Indicated
Does even more than he is
required to do in assignments
Does what he is told to do but no more
Needs some prodding unless
especially interested
Needs prodding even on small
assignments
Doesn't do his work even when he
is prodded
Habitually controls the thougts
and activities of other students
Doesn't control but does influence
thoughts and activities of others
In certain groups he influences
others
Is carried along by nearest or
strongest influences
Feels secure in group situations
Anxious about his standing in groups
Others seem indifferent to him
Other students reject him
Shows balance in considering welfare
of himself and others
Not interested in welfare of others
unless what they do affects him
Talks about social welfare but does
nothing about it













































Comment: Has excellent ability. Doesn't seem to be interested in
school. Seems to te losing his balance.
TABLE 4.9
DATA FOR CASE X CONCERNING THE EDUCATIONAL AND VOCATIONAL
INTERESTS OF THE SUBJECT AS MEASURED BY THE KUDER




































DATA FOR CASE X CONCERNING THE ACADEMIC RECORD OF THE












































AUTOBIOGRAPHY OF THE SUBJECT IN CASE X
I was born September 2, 1935 in Talladega, Alabama. I am one of
ten children•
I came to Rome when I was four years old, so I know very little
about farm life from experience. I moved to where I am living at present.
My father came here to find a better job as a means of supporting a
large family as mine.
I was very small and young and cannot remember much of my first few
years in Rome. It was a very cold winter in 1939 and I didn't get out
much. I was living in Rome when I remembered my first Christmas.
Two years later I entered grade school at Main Elementary. I was very
shy and didn't like to go to school. I was very smart during my first
four years, but in my fifth year I dropped off in my studies. I picked
up in my sixth and seventh year of grade school. Idhen I entered high
school, I had a very good record. But during my third year in high
school I repeated. I think this taught me a lesson that I shall always
prosper by. At present I am a senior in High School, hoping to be a
successful candidate for graduation in June.
As for my future I would like to enter college and be a Mathematics
Instructor. I like any form of Math (as well as chemistry, biology, and
French) very much and believe I have the ability to be a successful
Math Instructor.
If I am not able to enter college directly after graduation, I am
going to enlist in the Air Force and go to college when I get out of the
Air Force. I am undecided about which college I would like to attend.
I don't have any particular hobby, but I like woodcraft very much.
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I sometime try cooking and must admit I am fairly good. I like girls
okay. I like the nice, friendly type, who is easy to get along with.
She must have respect for herself as well as me. She doesn't have to
be beautiful, but nice looking.
I also like to dance since I recently learned how. I like to play
music by my favorite recording artist. They are the Dominoes, Drifters,
Ink Spots, and Clovers.
I go to church as much as possible and like to engage in church
activities whenever possible.
I once was a member of Scout Troap 81 sponsored by Holsey Temple
C.M.E. Church. It was a very outstanding troup. We had a successful
baseball, football and troop team. It was named troop of the year in the
Northwest District Council in 1952. I liked the camping trips very much.
I attained the rank of second class before I quit. But I shall always
remember Troop 81 and it's scoutmaster.
As my family is concerned I think I have a very, very, sweet mother.
I am very grateful to have a nice understanding mother like her.
I have two small brothers that I am very fond of and hope that some
day they will grow up to be very fine citizens of their community and
America.
At present I am very happy and, as I said before, looking forward to
graduation in June and a very successful future.
H6
The subject exhibits a marked interest in social service activities
and vocations. This is in keeping with an expressed desire to become a
doctor or a mathematics teacher. He is a little interested in persuasive
and artistic occupations. His artistic interest is expressed in wood
craft, which he likes -very much. He plays a trumpet in the school band,
thereby expressing an interest in musical vocations and activities. The
subject expresses much interest in literary vocations which is in keep
ing with his ability to understand relationships expressed in words,
quite easily. His participation in athletics shows his interest in sports
and outdoor vocations.
Noticing the tabulated data it is evident that the subject's school
attendance has been -very poor during each year of high school. He was
absent so much during the third year that he failed to make even the
minimum requirements for his classes. The number does not show the
total picture, however. Many times the subject either comes late to
school or leaves before the school day is over, thereby missing more
classes than this source of information indicates. He will absent him
self from his mathematics or sciences classes, although he states in his
autobiography that he likes these classes very much. The subject does
not really seem to be interested in school, although he says that he is.
The discrepancy between his level of academic aptitude, as indicated by
the intelligence test, and his school marks is probably due to irregular
attendance. In this case aptitudes, interests, and personality seem to
yield no clear evidence for diagnosis. Attention is therefore focused
on less tangible data, such as the relationships in the home. As stated
above, the children, at an early age, assumed adult responsibilities.
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The sons resent the conduct of the father. The subject appears over-
sympathetic with the mother, and most of the time when he comes to school
late or leaves early he is at home helping with the housework. Although
the mother does not approve of his being out of school, he insists that
she needs help. There is evidence of an Oedipus complex here in the
subject's over-protectiveness of his mother. The subject seems well
aware of the father's mental cruelty toward the mother.
The subject does not seem concerned about entering the armed ser
vices. His only interest appears to be the benefits to be derived from
a term of service therein. He considers it as a means of financing a
college education if no other way is available. The counselor is trying
to help the subject to realize that success will be difficult to attain
if he does not put forth more effort than he has toward securing his
high school education*
CHAPTER IV
SUMMARY, CONCLUSIONS, AND EDUCATIONAL IMPLICATIONS
Summary of Findings.— The analysis of the data collected in this
study revealed a multiplicity of causes of maladjustment in each case.
There seems, however, to be a primary cause in each case of the student's
deviant behavior. In the first, the fifth, the sixth, the eighth and the
tenth cases this primary cause seemed to stem from conditions in the
home. In the second, and the third cases the primary cause seemed to
have been in the developmental factors. Biological factors seemed to
provide the primary cause in the fourth, the seventh and the ninth cases.
Conclusions «■— The conclusions reached in this study, on the basis
of the findings, are presented for each subject within the conceptual
framework of the present research.
Case I - The Reticent One«-- The subject was designated reticent
because he is so uncommunicative. His problems are the lack of a feeling
of belongingness, strong feelings of inferiority, seeming inability to
express his thoughts orally, lack of sociability and untidy appearance.
His intellectual functioning is in the upper limits of the normal range.
His ability to do numerical reasoning is superior. His excellent command
of the language indicates an original high level of functioning. He is
chiefly interested in computational, clerical and literary vocations and
activities. The personal profile reveals a deviation toward the lower
end of the normal curve in all traits measured. This subject's problems
seemed to be centered around marked insecurity.
Case II - The Quiet One.— Because of her noiseless movements and
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hushed voice this subject is called "The Quiet One" by her peers. The
subject is an excellent student with no disciplinary problems. She is
too quiet for a healthy, normal adolescent. The subject's intellectual
functioning is in the upper limits of the normal range. There seem to be
no special abilities or disabilities. There is very little discrepancy
between her academic aptitude and her scholastic record. The personality
profile indicates strong feelings of inferiority. The subject's
extreme quietness, seclusiveness, shyness and seeming neutrality seem
to stem from strong feelings of inferiority and frustration. Her
greatest interest is in clerical vocations.
Case III - The Very Emotional One.— The subject seems always to be
agitated. The problem here is extreme withdrawing behavior as a means
of adjustment. This subject's intellectual functioning is in the middle
of the normal range. There seem to be no special abilities or disabi
lities. There is very little discrepancy between her academic aptitude
and scholastic record. She shows marked preference for musical voca
tions and activities. The subject is assertive, having ranked very high
on the personality trait, ascendency. Outstanding among the causes of
this subject's devient behavior seem to be jealousy of the younger
sister, anxiety and frustration caused by rules of conduct imposed by the
parents.
Case IV - The Perplexed One-— This subject seems to be entangled in
circumstances over which she has no control. Her problems are low school
marks and emotional disturbances experienced by the individual because
of these marks. The subject's intellectual functioning is in the lower
limits of normalcy. An original low level of functioning is indicated
150
by her very limited ability to understand relationships expressed in
words. Her high school scholastic record is poor; she has made barely
passing grades. There is very little discrepancy between her academic
aptitude and her scholastic record. The personality profile indicates
emotional instability. She shows marked interest in scientific voca
tions. The subject has been concerned about her school marks for some
time but now her problem is enhanced by the possibility of not being
accepted in college.
Case V - The Distressed One.— This subject is labeled in this manner
by the writer because she seems always to be oppressed and miserable.
Her problem is unsatisfactory pupil-parent relationship and its effect
on school adjustment. The subject's intellectual functioning is in the
middle of the normal range. There seems to be very little ability to
recognize spatial relations. There is very little discrepancy between
the school marks and the academic aptitude of this subject. The subject
is very interested in computational and literary vocations. The per
sonality profile reveals a deviation toward the lower end of the curve
in all traits measured. This indicates lack of sociability, emotional
stability and feelings of inferiority. The lack of security and feelings
of inferiority seemed to have developed from the lack of necessities.
These are not provided by the father because of his irregular employment,
which is due to his inability to make certain adjustments. Feelings of
inferiority are expressed by this subject in aggressive behavior.
Case VI - The Timid One.— Evidences of fear and uncertainty in her
reactions caused her to be called timid. Her problem is one of extreme
timidity and the lack of the ability to make decisions. The intellectual
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functioning of this subject is in the middle of the normal range. She
possesses superior ability to do logical reasoning. The subject shows
much interest in scientific and artistic vocations. There is no striking
aspect of this subject's performance on the personality profile. Out
standing in the multiplicity of causes of this subject's problems are
dominance by the father, being out of her age group in school, the reli
gious beliefs of the family which impose certain limitations on the
subject's participation in recreational activities. There is discre
pancy between the academic aptitude of the subject, as revealed by the
mental maturity test, and her parent's opinion of her intellectual
functioning.
Case VII - The Disinterested One.-r This subject shows no interest in
any of his classes except band classes. His problems are a poor scho
lastic record and disciplinary problems. This subject's intellectual
functioning is in the lower limits of the normal range. His academic
record is very poor. He is repeating the courses required for the first
year of high school but is failing to make passing marks. The low marks
seem to be caused by a lack of motivation. The disciplinary problems
are usually undesirable methods of attracting attention. There is no
striking aspect of this subject's performance on the personality profile.
Case VIII - The Frustrated One.— This subject's aggressive behavior
seems to arise from frustration. Her problem is unpleasant relationships
with teachers and with her peers. Her level of intellectual functioning
is in the upper limits of normalcy. There seem to be no special abilities
or disabilities. This subject ranked high on the personality traits,
responsibility and sociability, and average on all other traits measured.
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This subject shows marked interest in social science and clerical voca
tions .
The anxiety and tension caused by frustration are expressed in
aggressive behavior. The subject needs a feeling of personal worth in
order to satisfy the demands of the ego in an approved manner. Feelings
of insecurity and inferiority are results of the lack of desired status.
Case IX - The Self-Pitying One.— This subject believes he's being
persecuted by the teacher and others - therefore he feels sorry for
himself. His problems are unsatisfactory school work and apparent feel
ings of persecution. His intellectual functioning is in the middle of
the normal range. The subject has marked ability to do logical reasoning
but is deficient in other factors of intelligence. His academic record
was poor last year and is poorer this year than last. He is failing in
all subjects except one. There is no striking aspect of the subject's
performance on the personality profile. There is very little discrepancy
between the subject's academic aptitude and his scholastic achievement.
It is desirable that he change his attitude and not blame his failures
on someone else. His interests are for social service and artistic
vocations.
Case X - The Puzzling One.— There seems to be no reason for this
subject's reaction to school. He seems very happy. He is liked by his
teachers and is popular with his peers. Test data give, no clue to the
causes of this subject's problems. There is great discrepancy between
academic aptitude and scholastic achievement, probably due to irregular
attendance. His rank, at the 99th centile for numerical and logical
reasoning, indicates very superior ability in these factors of
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intelligence. He showed some weakness in judging spatial relationships.
This subject is very interested in scientific vocations. The personality
profile indicates marked ability for healthy adjustment. Irregular
attendance seems to be due to factors in the home.
Implications of this Study for Educational Theory and Practice.—
This study points to the need for a total picture of the student. This
picture may be structured, in part, with data obtained from intelligence
tests; personality profiles; interest inventories; academic, health,
attendance, and cumulative records; interviews with teachers, student and
parents, behavior descriptions by teachers and sociometric techniques.
However with all the data obtained from these sources one is only able
to form a tentative hypothesis, never a complete picture. The forma
tion of a complete picture is impossible because of the limited know
ledge of the circumstances surrounding the formation and functioning of
the personality and because of the uniqueness of each individual.
This study points up a need for administrators to be aware of the
disadvantages imposed upon students by certain rigid rules, such as
rigidity of grade levels and regulations concerning progress in school.
Consolidation of schools often place the student so far removed from
home that effective cooperation between the home and the school is
impossible. Rules governing teacher load often impose a disadvantage
upon the student. The teacher usually has too many students to aid them
in developing to the extent of their abilities.
This study also points up a need for a better understanding of
students by teachers. Teachers need a re-education of attitudes. They
need to know of the tremendous role mental attitudes play in every person's
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life. Teachers of adolescents need a thorough knowledge of the types of
adolescent development and what constitutes so-called normal adolescent
behavior. Teachers need to learn from mental hygienists what types of
behavior are most serious. Most teachers consider aggressive, annoying
disobedient behavior as the most serious types, but mental hygienists
regard shyness, fearfulness and the withdrawing types of behavior as the
most distressing types. Using the knowledge gained from the mental hy-
gienist the teacher will be aware of the problem of the withdrawing
student. Many times the quiet student is not considered a problem
because he does not disrupt the routine of the classroom, but this stu
dent, who is now maintaining his ego-balance by success in school, may
become neurotic when he finishes school because he cannot find means to
maintain the balance of the ego. Helping him in the school will aid him
in making satisfactory adjustments outside the school. With the knowledge
gained from the mental hygienist, the teacher will be able to direct
treatment toward the causes of behavior and not toward the behavior
f
itself.
Limitations of the Study.— The writer is convinced that the study is
of value, however, she is aware of it's limitations. The fact that ade
quate medical records were not available provides one limitation. The
subjectivity of interview data is another. Probing deeper into the
personality by the use of projective techniques would have revealed a
clearer understanding of the personality organization of each subject
included in the study.
Suggestions for Further Research.— Inasmuch as the effectiveness of
any school's program is decreased in direct proportion to the number of
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its maladjusted students, the writer is of the opinion that further research
into the causes of maladjustment in students be conducted. She suggests
the following as probable areas:
1. A Study to Determine the Origin, Nature, and Development of Social
Concepts in Children.
2. A Study to Analyze the Conditioning Factors in the Home.
3. A Study to Analyze Conditions Surrounding Those Students Whose
Achievement Falls Below the Norm for Their Achievement Level.
4. A Study to Determine the Relative Effectiveness of Different Forms
of Motivation Employed in the Classroom.
5. A Study of Teachers' Explanations of Students1 Behavior Problems
as Compared with the Explanations of the Mental Hygienist.
6. A Study of the Changes in the Personality Organizations of the
Subjects as a Result of Therapeutic Practices.
7. A Follow-up Study of Each of the Subjects Included in this Study
¥ho is Enrolled in the Same School Two Years Hence.
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DIRECTIONS: Mark as you are told the letter, R, for each picture that shows a right;
mark the letter, L, for each picture that shows a left
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DIRECTIONS: In each row find the drawing that- is a different view of the first drawing.
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DIRECTIONS: The first three pictures in each row are alike in some way. Decide how
they are alike, and then find the one picture among the four to the right
of the dotted line that is most like them and mark its number.
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DIRECTIONS: Reod each group of statements below and the conclusions which follow.
Then mark as you are told the number of each answer, you have decided
is correct.
TEST 4
All four-footed creatures are animals.
AU horses are four-footed.
Therefore
1 Creatures other than horses can
walk
2 All horses can walk
3 All horses are animals 1
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Elm Street is parallel to Oak Street.
Oak Street is parallel to Palm Avenue.
Therefore
1 Elm Street crosses Palm Avenue
2 Palm Avenue is longer than Elm
Street
3 Elm Street is parallel to Palm -
Avenue
George Washington was a skill
ful general.
George Washington was Presi
dent of the United States.
Therefore
1 Skillful generals make good
presidents
2 A President of the United
States was a skillful general
3 Good presidents make skillful
generals
If he steers toward the land he
will be wrecked, and if he steers
toward the open sea he will be
wrecked.
But, he must steer either toward
the land or toward the open sea.
Therefore
1 He should head for the open sea
2 The coast is dangerous for ships





If the wind changes it will either
grow warmer or it will storm.
The wind does not change.
Therefore
1 It will probably grow warmer
2 The conclusion is uncertain
3 It will not grow warmer nor
will it storm
55. X is younger than Y.
Y is younger than Z.
Therefore
1 Y is younger than X
2 X is younger than Z
3 Y has lived longer than Z
56. All circles are round figures.
A certain figure is not round.
Therefore
1 It is oval
2 It is either a square or a triangle
3 It is not a circle
57. A is situated to the east of B.
B is situated to the east of C.
Therefore
1 C is situated close to A
2 A is situated to the east of C






58. If he is to complete his high
school course, he must avoid
wasting his energy and his
money.
But, he will not avoid wasting
his energy, nor will he avoid
wasting his money.
Therefore
1 He will not complete his high
school course
2 He will be sorry some day
3 He should be criticized for not
doing better
59. If the students are in error, your
refusal to listen to their side is
unreasonable.
If they are not in error, your re
fusal is unjust.
But, the students are in error or
they are not.
Therefore
1 Your refusal is justifiable
2 Your refusal is either unreason
able or it is unjust
3 Your refusal may be recon
sidered later
60. Three boys are up on a ladder.
Tom is farther up the ladder than
Paul.
Jim is farther up than Tom.
Which boy is in the middle po




61. A is either B or C or D.
A is not B.
Therefore
lAisC
2 A is either C or D





62. If he were loyal he would not
speak unkindly of his family in
earnest.
If he were wise he would not
speak unkindly of them in jest.
He speaks unkindly either in
earnest or in jest.
Therefore
1 He is either not loyal or not
wise
2 He is unkind
3 The conclusion is uncertain
63. If A is B, E is F; if C is D, G
isH.
Either A is B or C is D.
Therefore
1 Either A is F or C is H
2 Either E is F or G is H
3 The conclusion is uncertain
64. A is between B and C.
B is between C and D.
Therefore
1 A is not between C and D
2 A is between B and D
3 A is nearer to B than to D
65. Five cities (P, Q, R, S, and T)
are in the same state.
S is between P and Q. T is be
tween P and S.
R is the same distance from P
and T, and S is the same distance
from P and Q.
Therefore
1 Q is nearer to T than to S
2 R is nearer to Q than to P












DIRECTIONS: In each row of numbers below, there is one that does not belong. Find
the number that should be omitted from each row among the answer
numbers on the right, and mark its letter as you are told. When you have
finished as many as you can from 66 to 75, read the Directions in the mid
dle of the page and proceed with rows 76 to 80.
TEST 5
F. 2 4 6 8 9 10 12 14
(66). 18 15 13 12 9 6 3
(67). y2 0 1 2 4 8 16
(68). 4 5 7 10 11 13 14 16 17 19
(69). 56 49 43 38 35 34 31 29
(70). 7 9 10 13 16 19
(71). 27 25 22 17 12 7
(72). 3 5 6 11 12 14 15 19 20 21
(73). 37 34 31 29 27 24 22 21 19
(74). 1 2 4 7 11 15 16 22
(75). 18 21 19 22 20 22 23 21 24
a 6 b9 clO dl2 eH
al3 bl2 eg d6 e3




a 7 b 10 ell d 13 e 14 68
a 43 b38 e 35 d 31 e 29 - 69
a 7 b9 elO dl3 el9 70
a 27 b22 e 25 d 17 e 12 71
a 19 bl5 cH d H e6 72
a 37 b31 c27 d 24 e 22 73
al b4 el5 dl6 e22 74
al8 bl9 e20 d 21 e22 75
DIRECTIONS: Go right on with the following until told to stop. In each row of num
bers below, the numbers grow larger or smaller in a regular series of
whole numbers. Decide what numbers are missing, find them among the
answers on the right, and mark the letter of your choice for the correct
X. 12 ...... 14 15 18
(In Sample X the correct answer is C, meaning 13, 16, 17.)
(76). 15 16 18 ...... 21 ...... 24 25
(77). 17 19 .... 23 ...... 26 28 29
(78). 27 29 ...... 28 ...... 27 24 ...... 23
(79). 60 ...... 55 51 49
(80). 48 ...... 44 41 „..„
40 37
36 34 ...... 28
a 13, 15, 16 bl3, 15, 17 e 13, 16, 17
d 14, 16, 17 e 15, 16, 18 C X
a 20, 23, 27 b19, 22, 27 e 19, 23, 29
d20, 22, 26 el9, 23, 27 76
a 21, 22, 24 b 20, 21, 25 e 20, 21, 24
d20, 22, 25 e 21, 22, 25 77
a 22, 24, 26 b 21, 25, 27 * 22, 25, 26
d25, 26, 25 e26, 25, 26 78
a 57, 45, 43 b 59, 45, 42 e 58, 46, 42
d58, 45, 42 e 56, 46, 41 79
a 46, 38, 31 b 45, 39, 30 e 46, 39, 31







DIRECTIONS: Work these problems on a sheet of scratch paper. Mark as you are told
the letter of each correct answer.
TEST 6
G. If a man earned $25.00 and spent $10.00, how much money





81. How many picture post cards can you buy for 15 cents at the





82. How many feet of railroad track can be laid with 750 ties





83. What number if multiplied by 3 is equal to 2 times 9?
el8
-83
84. A sample rug is 12 inches long and 9 inches wide. How long






85. What is the number which if divided by 4 is equal to Vq of 72? a 12
bl8
c48
86. A high school student borrowed $75.00 for one year at 6%
to start a chicken ranch. How many little chickens must he





87. A dealer allowed an old customer a discount of 10% on the
marked price of bookcases. What is the marked price of a








A circufar flower bed 7 feet in diameter is to be bordered by
plants set one foot apart. What will be the cost of the plants
at the rate of 2 for 15 cents? (Circumference of a circle is




89. A man placed four stepping stones one foot square in a row
in a section of his garden so that there were equal spaces on
all four sides of each of the stones. If the section was 3 feet
wide, how long was it?
90. Ben lives 1.5 miles east of the library. James lives 2.5 miles
directly west of the library. On a scale of % inch = 1 quarter
mile, how many inches will represent the distance between
the boys' houses?














92. A gallon of water weighs 8.4 pounds. A gallon of gasoline
weighs 68 per cent as much as a gallon of water. A pilot
flying the air mail carried 50 gallons. How many pounds
did this gasoline weigh?
93. A coffee shop buys a blend of coffee composed of % of Grade
A at 60 cents a pound and % of Grade B at 30 cents a pound.
If they change the mixture, using y3 of Grade A and % of









A man's will provided that his estate of $15,000.00 should be
divided as follows: % to his wife and V5 each to three children,
except that in the event any of the children were deceased,
their share should be divided equally between the remaining
children and the wife. Two children were killed in an auto- d $5000.00 94
mobile accident. How much did the remaining child re
ceive from the estate?
b $6000.00
c $4500.00
If a set of tires for one automobile costs one-half of what a
set costs for another automobile; and if three sets of the
cheaper tires last only as long as two sets of the more expen
sive kind, the total cost of the cheaper tires during a given
period will average what fraction or per cent of the cost of
the more expensive kind?
a 1/3 or 33%%











DIRECTIONS: Mark as you are told the number of the word that means the same or about



























1 tree 2 vineblossom
3 flower 4 garden
inefficient x avoidable 2 able
3 incompetent 4 unruly
confiscate 1 assert 2 seize
3 compile 4 comfort
malign * insure 2 muffle
3 slander 4 invade
whimsical1 accurate 2 weighty
3 fashionable 4 fanciful
mu ^ - ni
-
avarice 1 virtue 2 prominence
3 greed 4 honor
eradicate -1 destroy 2 vacate
3 use 4 solve
impeachment *■ prayer 2 burial
3 resignation 4 accusation
discordant 1 clashing 2 sad
3 unsteady 4 distinctive
*_'* • 1 J J • 1 O'J
titanic x reddish 2 acid
3 large 4 ancient




3 meeting 4 hotel
obtuse x pointed 2 reversible
3 blt 4 objectionable





3 mournful 4 temperate -
tangent 2 blend 2 agent
3 touching 4 sensing
extraneous x extra 2 foreign















WVfr*%««> VJ.^.\^J. \-V< U1VL1U1.
3 sovere
recumbent J saving 2 curved
3 reclining 4 cumbersome -
caprice 1 action 2 whim
3 capture 4 tact
expedite * expel 2 dictate
3 delay 4 hasten
loquacious * talkative 2 logical
3 legal 4 delicious
idiosyncracy 1 ode 2 peculiarity
3 office 4 imbecility 110
perfidious x treacherous 2 glad
3 studious 4 responsible 111
artifice x artless 2 hate
3 definition 4 device 112
anomaly 1 ceremony 2 illness
3 irregularity 4 normal
reciprocal x charming 2 mutual
3 agreeable 4 meditative



























erudite A crude 2 learned
3 rugged 4 polite
nu iic Li uc CrtlllCU
ameliorate J improve 2 harden
3 dilute 4 decorate




opulence x jewel 2 generosity
3 wealth 4 honor
urbanity x loyalty 2 refinement
3 weakness 4 barbarism
propinquity 1 nearness 2 speed
3 diligence 4 propriety
trajectory x court 2 project
3 area 4 curve ——
corollary 1 crown 2 inference
3 enclosure 4 supersede
ostensible x actual 2 available
3 genuine 4 pretended
salient 1 salty 2 outstanding
3 merciful 4 agreeable
probity * uprightness 2 weight
3 suspicion 4 interference
acephalous 1 false 2 warlike
3 headless 4 sensible
porphyry 1 papyrus 2 rock
3 cave 4 manuscript
strident 1 muscular 2 shrill
3 battered 4 strong
effete 1 exhausted 2 festive
3 fragile 4 plentiful
tyro 1 scold 2 village
3 law 4 beginner
• SCO magc
measure 2 sound
" ia. - u gmn
perimeter J
3 boundary 4 difficulty
diurnal J seasonable 2 timely
3 occasional 4 daily
obloquy 1 disaster 2 blame
3 pride 4 obligation
eyot 1 island 2 lake
3 river 4 insect
detritus ! fossil 2 dextrous
3 fragment 4 poem
palladium ! burden 2 safeguard
3 title 4 residence
quiddity 1 oddity 2 doubt
3 essence 4 presence
ambient ^^ slow 2 surrounding
3 surprising 4 well-wishing




3 apparatus 4 error
syzygy x separation 2 choice





Test of Mental Maturity
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DEVISED BY E. T. SULLIVAN, W. W. CLARK, AND E. W. TIEGS Examiner. ( > Examinee's Age.
See MANUAL for instructions.
L | I
-i j= 1. Sensing Right and Left - - - 20
5 2 2. Manipulation of Areas - - - 15'
"2 TOTAL tlJ-2> 35
j| 3. Similarities 15
y§ 4. Inference 15
JS TOTAL (3+45 30
<z 5. Number Series 15'
|1 6. Numerical Quantity - - - - 15
iS TOTAL {5^6) 30
4/1
<£ 7 TOTAL VERBAL CONCEPTS-50
3z
*8 total Mental Factors- 145
Language Factors - - - - so
Non-Language Factors - 65
Mi-2+3+S»
CHRONOLOGICAL AGE
Avcage G«de Placement Equivalent
iNTELL. GRADE PLACEMENT - -
t ^ DIAGNOSTIC PROFILE iChait Exaimti'i Score. Here
jr i*1 Mental Ajc
J Mo 120 144 156 168 1B0 182 204 216 240300360
fo C
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In this booklet are a number of descriptions of personal characteristics of people. These descriptions are grouped
in sets of four. You are to examine each set and find the one description that is most like you. Then make a solid
black mark between the pair of dotted lines beside the statement, in the column headed M (most).
Next examine the other three statements in the set and find the one description that is least like you; then make
a solid black mark between the pair of dotted lines beside that statement, in the column headed L (least).
Here is a sample set: M L
has an excellent appetite...
gets sick very often
follows a well-balanced diet.
doesn't get enough exercise.
Suppose that you have examined the four descriptive statements in the sample and have decided that, although
several of the statements apply to you to some degree, "doesn't get enough exercise" is more like you than any
of the others. You would place a mark beside that statement in the column headed M (most), as shown in the sam
ple above.
You would then examine the other three statements to decide which one is least like you. Suppose that "gets
sick very often" is less like you than the others. You would place a mark beside the statement in the column headed
L (hast), as shown in the sample above.
For every set you should have one and only one mark in the M (most) column, and one and only one mark in the
L (least) column.
In some cases it may be difficult to decide which statements you should mark. Make the best decisions you
can. Remember, this is not a test; there are no right or wrong answers. You should mark those statements which
most nearly apply to you. Be sure to mark one statement as being most like you, and one statement as being least
like you. Mark every set. Turn the booklet over and begin.
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois
Copyright 1951, 1953, by World Book Company. Copyright in Great Britain. All rights reserved
PRINTED IN U.8.A. GPP-2
Thisform is copyrighted. The reproduction of anypart of it by mimeograph, hectograph, or in any other
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law.
Mark ygur answers in column P
assured in relationships with others
feelings are rather easily hurt
follows well-developed work habits
would rather keep to a small group of friends.
becomes irritated somewhat readily
capable of handling any situation
does not like to converse with strangers
thorough in any work performed
prefers not to argue with other people,
unable to keep to a fixed schedule....
a calm and unexcitable person
inclined to be highly sociable
free from worry or care
lacks a sense of responsibility
not interested in mixing with the opposite sex.
skillful in handling other people
finds it easy to be friendly with others
prefers to let others take the lead in group activity.
seems to have a worrying nature
sticks to a job despite any difficulty
able to sway other people's opinions
lacks interest in joining group activities.
quite a nervous person
very persistent in any task undertaken..
calm and easygoing in manner.....
cannot stick to the task at hand
enjoys having lots of people around.
not too confident of own abilities...
can be relied upon entirely
doesn't care for the company of most people.
finds it rather difficult to relax
takes an active part in group discussion
doesn't give up easily on a problem
inclined to be somewhat nervous in manner
lacking in self-assurance























A R E S T
Mark your answers in column A
a good mixer socially
lacking in self-confidence
thorough in any work undertaken
tends to be somewhat emotional
not interested in being with other people
free from anxieties or tensions
quite an unreliable person
takes the lead in group discussion
acts somewhat jumpy and nervous
a strong influence on others
does not like social gatherings
a very persistent and steady worker.
finds it easy to make new acquaintances
cannot stick to the same task for long
easily managed by other people
maintains self-control even when frustrated
able to make important decisions without help
does not mix easily with new people
inclined to be tense or high-strung
sees a job through despite difficulties
not too interested in mixing socially with people....
doesn't take responsibilities seriously
steady and composed at all times
takes the lead in group activities
a person who can be relied upon
easily upset when things go wrong
not too sure of own opinions
prefers to be around other people
finds it easy to influence other people
gets the job done in the face of any obstacle
limits social relations to a select few
tends to be a rather nervous person
doesn't make friends very readily
takes an active part in group affairs
keeps at routine duties until completed. . .
not too well-balanced emotionally
Turn the page and go on.
AME_










Second Revision, January 1950
REPRODUCTION BY ANY MEANS STRICTLY PROHIBITED
Copy the V-Score from the back
page of your answer pad in the
box at the right.
// your V-Score is 37 or less, there is some
reason for doubting the value of your answers,
and your other scores may not be very accurate.
If your V-Score is 45 or more, you may not
have understood the directions, since 44 is the
highest possible score, // your score is not be
tween 38 and 44, inclusive, you should see your
adviser. He will probably recommend that you
read the directions again, and then that you fill
out the blank a second time, being careful to
follow the directions exactly and to give sincere
replies.
If your V- Score is between 38 and 44, inclusive,
go ahead with the following directions.
Copy the scores 0 through 9 in the spaces at
the top of the profile chart. Under "OUTDOOR"
find the number which is the same as the score
at the top. Use the numbers under M if you are
a boy and the numbers under F if you are a
girl. Draw a line through this number from
one side to the other of the entire column under
OUTDOOR. Do the same thing for the scores
at the top of each of the other columns. If a
score is larger than any number in the column,
draw a line across the top of the column; if it is
smaller, draw a line across the bottom.
With your pencil blacken the entire space be
tween the lines you have drawn and the bottom
of the chart. The result is your profile for the
Kuder Preference Record—Vocational.
An interpretation of the scores will be found on
the other side.
Published by Science Research Associates,
57 West Grand Avenue, Chicago 10, Illinois
Copyright 1950, by G. Frederic Kuder.
Copyright under International Copyright Union.
riahti reserved under Fourth International American Convention (1910).

















M F M F M F
r— 50
Please USe Numhor 7-903 wlun ranrrjarinn tkic nri.f.1-
your INTEREST PROFILE
Your profile on the Kuder Preference Record—Voca
tional shows your interest in the ten important areas
listed across the top of the chart. The profile will also
help you learn how you compare with other people.
The lines you drew on the chart show whether your
interest is high, average, or low. If your score is above
the top dotted line in any column, it is a high score
and shows that you like activities in that area. If your
score is between the two dotted lines, your interest is
about average. If your score is below the bottom dotted
line, it is a low score and shows that you dislike activi
ties of that type.
Like most people, you are probably high in some areas,
low in some, and average in others. Look at your high
est score first. This score shows the type of activities
you probably like best. If you have more than one
score above the top dotted line, you have a combination
of high interests.
Look at your low scores, too. They should be consid
ered in any plans you make because they indicate the
kinds of activities you probably do not enjoy. Remem
ber that high interests are not better or worse than low,
nor are some interests better than others. It is your own
pattern of interests that counts.
Here is what your scores on the Preference Record
mean:
OUTDOOR interest means that you prefer work that
keeps you outside most of the time and usually deals
with animals and growing things. Forest rangers,
naturalists, and farmers are among those high in out
door interests.
MECHANICAL interest means you like to work with
machines and tools. Jobs in this area include automo
bile repairmen, watchmakers, drill press operators,
and engineers.
COMPUTATIONAL interest means you like to work
with numbers. A high score in this area suggests that
you might like such jobs as bookkeeper, accountant,
or bank teller.
SCIENTIFIC interest means that you like to discover
new facts and solve problems. Doctors, chemists,
nurses, engineers, radio repairmen, aviators, and dieti
cians usually have high scientific interests.
PERSUASIVE interest means that you like to meet
and deal with people and to promote projects or things
to sell. Most actors, politicians, radio announcers, min
isters, salesmen, and store clerks have high persuasive
interests.
ARTISTIC interest means you like to do creative work
with your hands. It is usually work that has "eye ap
peal" involving attractive design, color, and materials.
Painters, sculptors, architects, dress designers, hair
dressers, and interior decorators all do "artistic" work.
LITERARY interest shows that you like to read and
write. Literary jobs include novelist, historian, teacher,
actor, news reporter, editor, drama critic, and book
reviewer.
MUSICAL interest shows you like going to concerts,
playing instruments, singing, or reading about music
and musicians.
SOCIAL SERVICE interest indicates a preference for
helping people. Nurses, Boy or Girl Scout leaders, voca
tional counselors, tutors, ministers, personnel workers,
social workers, and hospital attendants spend much of
their time helping other people.
CLERICAL interest means you like office work that
requires precision and accuracy. Jobs such as book
keeper, accountant, file clerk, salesclerk, secretary,
statistician, and traffic manager fall in this area.
The occupations listed for each area on this profile
are only examples. Your counselor can help you think
of many others that are suggested by your pattern of
interests. He can also tell you about many books and
pamphlets that will help you learn more about these oc
cupations. You may find that many school courses and
leisure-time activities fit into your high interest areas.
Another form of the Preference Record, the Personal,
will help you find out more about the types of things
you like to do. It will help you discover, for example,
how much you like meeting new people, whether you
prefer situations you are familiar with, if you would
rather work with ideas or things, how much you prefer
pleasant social situations, and if you like to direct
others. Your scores in these areas, too, will help you
plan your career.
What you can do well depends, of course, on many
things in addition to interest. Your abilities are partic
ularly important. Many abilities can be measured by
tests. Here, again, your counselor is the person to see.
Try to get as much information as you can about your
interests, abilities, and the jobs you want to consider.
The more you know about yourself, the more oppor











































































































































































































































































































































































































































































































































































O END OF 5
START
8-
END OF 8
9 START
O
N
A
M
E
.
.
A
G
E
-
P
R
I
N
T
l
a
i
r
Fi
rs
t
S
E
X
.
_
G
R
O
U
P
_
I
n
i
t
i
a
l
_
D
A
T
E
_
M
o
r
F
P
u
b
l
i
s
h
e
d
b
y
S
C
I
E
N
C
E
R
E
S
E
A
R
C
H
A
S
S
O
C
I
A
T
E
S
,
5
7
W
e
s
t
G
r
a
n
d
A
v
e
n
u
e
,
C
h
i
c
a
g
o
10
,
Il
li
no
is
.
C
o
p
y
r
i
g
h
t
I
M
S
,
b
y
G
.
Fr
ed
er
ic
K
u
d
C
o
p
y
r
i
g
h
t
u
n
d
e
r
I
n
t
e
r
n
a
t
i
o
n
a
l
C
o
p
y
r
i
g
h
t
U
n
i
o
n
.
Al
l
ri
gh
ts
r
e
s
e
r
v
e
d
u
n
d
e
r
F
o
u
r
t
h
I
n
t
e
r
n
a
t
i
o
n
a
l
A
m
e
r
i
c
a
n
C
o
n
v
e
n
t
i
o
n
(1
91
0)
.
C
o
p
y
r
i
g
h
t
1
9
4
8
in
C
a
n
a
d
a
.
P
r
i
n
t
e
d
in
t
h
e
U
.
S
.
A
.
P
l
e
a
s
e
u
s
e
n
u
m
b
e
r
7
-
2
9
2
w
h
e
n
r
e
o
r
d
e
r
i
n
g
th
is
a
n
s
w
e
r
p
a
d
.
3
-
a
o
O
O
:
.O
3.
>
-
U
m
-
<
-
,
K
o
n
c
d
>
k
s
